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 from the director

Dear Friends,

The end of 2013 marked the end of the Lab+ Campaign. Before I share with you my 
thoughts on the broader implications of that milestone, let me first say thank you to 
every family, every friend, and every alumnus/na who supported this achievement. 
Many of you made financial contributions towards our $40 million goal. And even 
more of you gave time and effort to support and draw attention to all that our 
teachers and students do. The importance of those intangible contributions cannot be 
overstated. 

The magnanimous $25 million grant made by Mellody Hobson and George Lucas 
is the capstone to Lab+ and brings the total amount raised to more than $80 million. 

Earmarked for the construction of the Gordon Parks Arts Hall (you 
can read more about that in this magazine), their gift will help ensure 
that construction moves forward on time, giving more of our current 
students the chance to experience—and enjoy— these outstanding 
spaces for learning. 

Scheduled to open in September 2015, the Gordon Parks Arts Hall is 
designed to serve as a gathering space for all students on the Historic 
Campus but with studio, rehearsal, and performance space specifically 
for the Middle and High Schools. Its windows will overlook a freshly 
landscaped Scammon Garden and 58th Street.

This success of the Lab+ Campaign has not only allowed Lab to open new spaces, it has allowed those occupying the spaces 
to transform many aspects of the Lab experience. In almost every department and in every division, we are implementing 
programmatic improvements—the academic possibilities and chance to strengthen our sense of community are exciting. 

As I head into my final months as the director of these Schools—a role that has been the highlight of my career, and 
an absolute pleasure—there are still many things that I hope to accomplish. I will continue to meet with alumni as the 
Schools re-engage generations of graduates who maintain strong connections with their classmates. I will work with our 
division heads to ensure quality hiring during a time of significant turnover due to faculty retirements as the Baby Boomer 
generation looks to what’s next. And I will be in regular contact with Lab’s new director, Robin Appleby, to plan for a 
smooth transition as she readies to step into this wonderful job in July.

With much to do and much for which I am grateful, 

David W, Magill, EdD
Director

This success of the Lab+ 
Campaign has not only 
allowed Lab to open new 
spaces, it has allowed those 
occupying the spaces to 
transform many aspects of 
the Lab experience. 

With 3-D printing still a few years off for the middle-school set, 
the organelles they made were contraptions of classic school-
project materials: cardboard, papier mâché, Styrofoam balls, 
pipe cleaners, balloons, rigatoni.

Sixth graders explore the life of 
a cell—from the inside
Here’s something you need to know about 
adenosine triphosphate: “If we didn’t 
have it in our bodies, we’d be kind of 
dead. Very dead.” 
	 That kind of jargon-free 
biochemistry, compliments of an 11-year-
old, was on display for several days at Lab 
this fall as teachers Debbie Kogelman 
and Mark Wagner led their sixth-grade life 
sciences classes through the “Big Cell 
Project.” 
	 An organelle is one of the productive 
components of human and plant cells. 
In September, students paired off to 
research, report on, and even build 
a model of a specific organelle. Size 
mattered—the models needed to be 
exactly 243 times larger than their 
microscopic originals—and each jumbo 
organelle (shoebox-size and larger) had 
to demonstrate its function in some way. 
Beyond that, students were told to just 
have fun. “I got a lot of questions about 
color,” said Ms. Kogelman. “I told them 
all the drawings and diagrams they see 
[in textbooks] have artificial color. So if 
they wanted to make a nucleus that was 
pink with black polka dots, that was fine 
with me.”
	 With 3-D printing still a few years 
off for the middle-school set, the 
organelles they made were contraptions 
of classic school-project materials: 
cardboard, papier mâché, Styrofoam 
balls, pipe cleaners, balloons, rigatoni. 
Many of these materials were found in 

the “recycling center,” a huge closet off 
of the faculty lounge that the Parents’ 
Association stocks with odds and ends 
from home. 
	 As students worked on their models, 
they also helped construct the giant cell 
their organelles would call home (for part 
of one class period at least): a 10-foot-by-
10-foot vinyl cube/sphere—inflated with 
a box fan and sealed with a tarp zipper—
housed in Mr. Wagner’s classroom. And on 
October 9, Ms. Kogelman’s fourth-period 
class stepped into the big cell to talk 
about and display their organelles. 
	 The cell membrane team kicked 
things off with a metaphor: “If we were 
hydrophilic, we’d be like the witch in The 
Wizard of Oz. We’d basically melt.”
	 “The cell can’t function without 
ribosomes,” said half of Team Rough 

Endoplasmic Reticulum (ER), “and 
ribosomes can’t function without 
rough ER.”
	 “But real ribosomes stick way 
better than this clay,” added the team’s 
other half.
	 “Since we’re on the topic of 
ribosomes, they are just teeny-teeny tiny,” 
chimed in half of Team Nucleolus in a 
teeny-teeny tiny voice.
	 Last up, the Nucleus: “It’s city hall. 
It stores all the genetic information.” 
That duo also explained why they hadn’t 
taken Ms. Kogelman up on her offer of a 
more expansive color palette. “We painted 
it black because whenever we see the 
nucleus in the microscope, it’s always 
black.”
	 And with that, the organelles 
emerged from their big (but cramped) 
cell. There was just one more thing to 
share.
	 “We brought gum to represent what 
the Golgi Complex makes,” announced 
a student. “If you want a piece, you can 
line up over here.” So the organelles got 
organized one more time and then headed 
into the hall, chewing proteins, lipids, and 
other assorted macromolecules.

Models of Clarity
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“During my visit, I was struck by the commitment and 
engagement demonstrated by all members of the School 
community—and the obvious extent to which Lab impacts 
Hyde Park and the city of Chicago. From the smallest students 
to second-generation alumni, everyone I met spoke with 
appreciation of Lab’s very special history,” says Ms. Appleby.  

As director, Ms. Appleby 
will oversee the entire 
school, stewarding 
Lab’s unique culture, 
supporting the faculty, and 
encouraging creativity, 
innovation, and ambition.

International educator 
Robin Appleby named Lab’s 
next director 

  

Robin Appleby, an educator who has 
led high-achieving schools on three 
continents, has been appointed 
director of the Laboratory Schools, 
effective July 1, 2014. 

She will succeed David Magill, who earlier 
this year announced he would retire at the 
end of this school year, following an 11-
year tenure in the role, one of the longest 
in Lab’s history.
	 Ms. Appleby currently oversees 
four campuses of the Global Education 
Management Systems (GEMS) American 
Academies, with a combined enrollment 
of 5,000 students. Since 2009, she also has 
served as superintendent/CEO of GEMS 
Dubai American Academy (DAA), an 
American/International Baccalaureate K-12 

school with 2,300 students. In addition, 
she sits on the board of trustees of the 
Council of International Schools.
	 Ms. Appleby will move to Chicago 
with her husband, John Leavey, and their 
daughter, Eden, who will join Lab’s third 
grade this fall, making Ms. Appleby the 
first Lab director in decades to have a child 
enrolled at the school. 
	 In November, Ms. Appleby traveled 
to Chicago to visit Lab classrooms and 
to meet with U-High students, faculty 
leaders, principals, and administrators. The 
entire Lab community was invited to meet 
Ms. Appleby at a reception held at the 
Quadrangle Club, and approximately 300 
people attended.
	 “I am struck by the passion with 
which all members of the community 
describe their experiences with the School,” 

she says. “The teachers are passionate, 
and I saw creative, inspiring teaching and 
happy children.”  
	 Of her meeting with about 20 
high school students, she says, “The 
U-High students spoke of what a special, 
welcoming place it is, regardless of whether 
they were ‘lifers’ or new to the community.  
They relish the traditions that have been 
established and demonstrate a depth 
of caring for the history of their school 
that reflects the faculty’s dedication to its 
mission.”
	 The transition period between now 
and July, when Ms. Appleby starts in her 
new role, offers a luxury of connection and 
communication that is rarely seen in school 
leadership changes.  
	 Mr. Magill spent hours of both formal 
and informal time with Ms. Appleby over 
her five-day stay in Chicago. “It was such 
a pleasure to spend time with Robin,” 
he says. “Her experience is rich, she has 
a global perspective, her priorities are 
where they should be, and she is excited to 
become fully engaged in the University’s 
community.”
	 Ms. Appleby previously served as high 
school principal at the American School of 
the Hague; director of the upper school at 
Hathaway Brown School, an independent 
girls’ secondary school in Shaker Heights, 
OH; and senior dean at the Nichols 

School, an independent day school in 
Buffalo, NY. She began her career in the 
classroom as a college writing instructor 
and then as an English teacher at the 
Nichols School.
	 David Greene, executive vice 
president of the University of Chicago, and 
John W. Rogers Jr., ’76,  chairman of Lab’s 
Board of Directors, cited Ms. Appleby’s 
breadth of experience in a message to 

the Lab community announcing the 
appointment.
	 “Robin has led increasingly complex 
and diverse school communities during 
her career, bringing them together through 
a commitment to high-quality education 
and strong, respectful communities,” they 
wrote. “Her global outlook, her focus on 
teaching excellence, and an outstanding 
student experience make her a wonderful 
choice to lead the Laboratory Schools. ”
	 As director, Ms. Appleby will 
oversee the entire school, stewarding Lab’s 
unique culture, supporting the faculty, 
and encouraging creativity, innovation, 
and ambition. She will be responsible 
for developing the human and financial 
resources the Schools need to continue 
to excel, and promote a community that 
engages alumni, families, the University, 
and the city of Chicago.
	 “During my visit, I was struck 
by the commitment and engagement 
demonstrated by all members of the School 
community—and the obvious extent to 
which Lab impacts Hyde Park and the city 
of Chicago. From the smallest students 
to second-generation alumni, everyone I 
met spoke with appreciation of Lab’s very 
special history,” says Ms. Appleby.  
	 Ms. Appleby was selected after 
an international search that began in 
January 2014. The search committee held 
numerous meetings with faculty, parents, 

students, alumni, and administrators, 
and conducted a survey of the Laboratory 
Schools community.
	 “This is an exciting moment in the 
life of the Laboratory Schools. The search 
provided us with an opportunity to reflect 
on what is most important to us as a 
community and to think ambitiously about 
our future,” said Emily Buss, the UChicago 
Mark and Barbara Fried Professor of Law 
and member of the Laboratory Schools 
board, who chaired the committee. “I am 
grateful for the deep commitment of my 
fellow committee members, and delighted 
that the work of the whole community has 
yielded such an outstanding appointment.”
	 Janice Moy, a sixth-grade humanities 
teacher who served on the committee, 
said that the wide variety of voices that 
informed the search kept returning to the 
same themes.

	 “We were looking for someone who 
has a deep respect for Lab’s progressive 
tradition, and who also has the leadership 
and vision necessary to guide the Schools 
as we grapple with the idea of what 
‘progressive’ means in the 21st century,” 
Ms. Moy said. “Robin’s diversity of 
experience and her enthusiasm for 
working in complex environments give us 
confidence that she is the right person to 
take Lab into the future while still holding 
on to its essence—that is, all those things 
that make Lab uniquely Lab.”
	 Ms. Appleby still has close ties to her 
New England roots: She grew up in Rhode 
Island, where her parents still live, and she 
and her family have a home in Vermont, 
“where we spend time in the summer 
and during holidays and enjoy outdoor 
opportunities in the mountains,” she says. 
Mr. Leavey, long an English expat, has an 
IT background, but since arriving in Dubai 
has retrained as a teacher and is presently 

niteaching high school math at DAA. 
A fencer, he is also excited to learn more 
about Lab’s fencing team. 
	 Ms. Appleby earned her BA from 
Dartmouth, before earning her MA in 
English literature from the State University 
of New York at Buffalo and an MS in 
organization development and analysis 
from Case Western’s Weatherhead School 
of Management. 
	 Says Ms. Appleby, “My family and I 
are honored to have been invited to join 
such a dedicated community, and to share 
in the work of crafting Lab’s future.” 
	 And she describes a less-expected 
benefit to relocating: “My daughter is a 
true ‘third culture kid,’ born to parents of 
different nationalities, and raised in a third 
country, mostly in Dubai. She is looking 
forward to living in a place that has rain 
and snow!”
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Host Country 

U-High’s Model United Nations team is 
well-accustomed to accolades. In 2012–13, 
the team won Best Large Delegation at 
Northwestern’s national conference and at 
the Boston Invitational, Outstanding Large 
Delegation at Harvard, and other awards at 
conferences held at Princeton and WashU. 
But competing in a conference is different 
than hosting one, which Lab did for the first 
time this September.  
	 “When we’re competing we know 
exactly what we need to do,” says senior 
Rahul Mehta, Model UN president. 
“There’s almost a formula.” Teams are 
assigned countries on which they conduct 
research, prepare speeches, and write 
position papers.

	 But to host a satisfying conference 
experience for others, Rahul and his 
fellow upperclassmen on the executive 
board considered topics from all sides. 
As moderators, board members called on 
speakers and entertained motions to discuss 
specific issues. The competitors from Lab 
and four area high schools represented more 
than 30 different countries.
	 Executive board members handled 
the conference’s logistics, says team 
advisor and Learning Coordinator Lesley 
Scott. They wrote an event proposal to 
Lab’s administration last year, distributed 
information packets to visiting teams before 
their arrival, and handed out awards at the 
conference. 
	 Hosting the conference gave Lab 
freshmen and sophomores, who previously 
had performed only in mock trials, a 

chance to compete against other schools. 
“Historically, delegates needed to wait to 
go to their first travel conference to get this 
experience,” Rahul says. The Lab MUN 

conference gave them that opportunity 
earlier, which Rahul hopes will mean “they’ll 
be more successful when we travel as a 
team.”

Next Gen 
Pen Pals

UChicago connection lands 
Labbies in Spain and a teacher on 
a Spanish stage—via Skype

Learning a foreign language can be a 
scary pursuit. There are new grammar 
and syntax rules, characters and accent 
marks. Speaking the language can prove 
even more challenging than reading and 

writing it. But last year, Kathryn Hundley’s 
seventh-grade Spanish students got help 
from expert partners—in Spain. 	
	 Two to three times a month, Ms. 
Hundley’s class Skyped with sixth-graders 
from El Colegio Marpe Altavista in Gran 
Canaria. Because of the time difference, 
the class in Spain stayed after school to 
speak with the Lab students as they started 
their day. 
	 Conversations, held mostly in 
Spanish, covered cultural celebrations, 
how the students spent vacations and free 
time with family, and kids’ passions and 
personal heroes. 

	 “My favorite part was seeing how 
supportive the students were of one 
another,” says Ms. Hundley, AM’94, 
PhD’12. “Many times the classes would 
applaud each other after students shared 
reflections. Speaking is typically a more 
challenging language skill. It makes a huge 
difference when an entire class motivates 
your willingness to go out on a limb.”
The project began when Mario Santana, 
UChicago associate professor of Spanish 
literature and the Center for Latin 
American Studies, asked Ms. Hundley if 
her class would like to participate in an 
exchange with students from his native 
Gran Canaria. Ms. Hundley was soon put 
in touch with Marcos Munguía, a teacher 
at El Colegio Marpe Altavista. 
	 Ms. Hundley appreciated that the 
project was flexible, without “a highly 
regimented road map,” she says. “Instead, 
it was about taking risks and fortifying 
connections through cross-cultural 
sharing.”
	 For Ms. Hundley, the experience 
culminated this summer when she 
delivered a commencement speech via 
Skype to graduates of La Universidad 
de las Palmas (including Mr. Munguía), 
all of whom had earned their primary 
school education degrees. She hopes the 
teachers will be inspired, she says, to make 
international connections in their own 
classrooms. 

Statistically 
Unexpected 

After U-High statistics teacher Rosa 
McCullagh attended the 59th International 
Statistical Institute World Congress in 
Hong Kong in August, it was easy to name 
her favorite moment: hearing her husband 
accept the first Karl Pearson award. Peter 
McCullagh, the University’s John D. 
MacArthur Distinguished Service Professor 
in Statistics and the College, won for his 
book Generalized Linear Models, which he 
wrote with John Nelder. “It was a very good 
talk,” says Rosa McCullagh. “That was the 
highlight for me, but I’m biased.” 
	 Ms. McCullagh also brought home 
new ideas from conference sessions—some 
of which she hadn’t even planned to attend. 
“Since it was very hot and humid, I ended 
up attending much more of [the indoor, air-
conditioned conference] than I anticipated.” 
	 Two talks stood out: The first was 
on statistics education at the college 
level—specifically, the growing role of 
computation. Now Ms. McCullagh is 
contemplating bringing a higher level of 
computation into the classroom. 
	 The second was on the 18th-century 
book ArsConjectandi by Jacob Bernoulli. 
“Some people would regard it as the start of 
statistics as we know it,” she says. “I always 
like to have a historical element in what I 

teach. What’s interesting for 
me is thinking about how I will 
bring that into the classroom.”
	 A former employee of 
England’s Office of Population 
Censuses and Surveys, Ms. 
McCullagh also enjoyed panels 
on census-taking. India’s 
census, for instance, is “a 
massive undertaking,” she says. 
“How do they go about it and 
get people to participate? It’s a 
huge issue.” 
	 While she may have 
been in Hong Kong to cheer 
on her spouse, as it turns out, 
says Ms. McCullagh, “I would 
have liked to have gone to even 
more sessions.”

“Many times the classes would 
applaud each other after students 
shared reflections. Speaking 
is typically a more challenging 
language skill. It makes a huge 
difference when an entire class 
motivates your willingness to go 
out on a limb.”

Experts routinely visit Lab classrooms This year alone, students in AT Econ have 
heard from Lab Chair John W. Rogers, Jr. ’76, Charles Bobrinskoy, ’77, MBA’83, (both of Ariel Capital 
Management) and Nobel laureate and UChicago Professor of Economics and of Sociology Gary Becker, 
AM’53, PhD’55. Here, parent and Performance Trust Investment Advisors President Doug Rothschild 
explains the world of hedge funds—in clear terms—and how he runs a business with 25 people 
managing about $1 billion of investor money.
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Investigating 
Traditions

Students interview long-time 
faculty and alumni

There’s been a lot of change this year, says 
teacher Jessica Palumbo. With nursery 
through second grade now in Earl Shapiro 
Hall, the third graders are the youngest 
students at Lab’s Historic Campus. 
	 Knowing the shift was coming, the 
third-grade teachers designed a social 
studies curriculum about tradition and 
change. “We wanted to use the changes at 
Lab as a springboard for studying cultures 
and how they evolve over time,” Ms. 
Palumbo says.
	 During a class brainstorming session, 
Ms. Palumbo’s students came up with 
different characteristics of change. They 
observed that change can be “predictable 
or unpredictable,” she says, “organized or 
disorganized, positive or negative, happen 
fast or slowly over time.” 
	 Then the class talked about how a 
culture can be defined by its traditions. 
At Lab, the list of traditions is long, from 
Parent PE Participation Day and the Rites 
of May to Book Swap and Lobby Sing. 
The students paired up to choose one 
tradition, then write and draw about it.
	 Ms. Palumbo wanted her students to 
understand that just because something is 
a tradition, that doesn’t mean it stays the 
same: “I wanted them to ask why some 
traditions disappear and some continue 
on.” So she reached out to some folks who 

might be able to help: long-time 
teachers and alumni. Students 
interviewed teachers who had 
been at Lab for 20 years or more. 
The class asked each questions 
such as, “Do you have a guess 
as to why the tradition started?” 
and “Do you miss any parts of 
the old traditions?” 
       In addition to the in-
person teacher interviews, 
Ms. Palumbo worked with 
the Alumni Relations office to 
collect written interviews from 
more than 70 alumni. From 
these alumni reminiscences, 
the third graders discovered the 

path of the Halloween parade—which 
continues in Earl Shapiro Hall for the 
younger students—has changed over 
the decades. They also discovered some 
fascinating origin stories. The buddy 
program, wrote a 1968 alum, “had to do 
with fire drills and air raid drills. We had to 
hold hands with a classmate and leave the 
classroom under supervision.” Pretzel Day, 
several alumni wrote, was a way to fund 
the summer German exchange program. 
“Frau Sonnenberg would bring in fresh 
baked soft pretzels and they would sell 
for perhaps one dollar, one day a week,” a 
1994 alum recalled.
	 Alumni also shared forgotten 
traditions, such as an early 1970s pep 
band featuring “many kazoos.” A 1944 
alum recalled that many traditions, such 
as a historical costume pageant, were cut 
because of wartime shortages.
	 “I think it’s interesting that most 
of these ‘traditions’ have started since I 
left Lab,” observed a 1965 alum. “Many 
traditions feel like traditions even though 
they haven’t been going that long.” That’s 
exactly what Ms. Palumbo was trying to 
teach her class. “We get so attached to the 
way we know something,” she says, “but 
the tradition has probably been changing 
all along.”
	 At the end of the year the tradition 
histories will be bound into a book, “a 
collective memory of the school,” says 
Ms. Palumbo. “The students have realized 
that if you don’t write something down, 
memories fade. They’re learning how to be 
historians.”

Alumni interested in sharing their tradition 
memories can email Ms. Palumbo,  
jpalumb@ucls.uchicago.edu, or fill in the 
online form at http://goo.gl/xpHPoF.

From the Syllabi

Earl Shapiro Hall’s best-seller list

A few months into the school year, ESH librarians took 
a look at which books were proving most popular at the 
Lim Family Library. To librarians Mary Ogilvie and Lee 
McClain the list is a little window into the minds of the 
children themselves, many of whom are sophisticated 
readers. Says Ms. Ogilvie, “Many of the graphic novels 
are fun to read, but are also complex, multi-layered 
stories traveling back and forth in time and/or location.” 
And humor is a big draw for this bunch. 

Ivy and Bean
Annie Barrows  

Benny and Penny	
Geoffrey Hayes

Rocks and Minerals
R.F. Symes

Bake Sale and 
Robot Dreams
Sara Varon

Elephant and Piggie	
Mo Willems

The Glass Mountain
Diane Wolkstein

Fly Guy		
Tedd Arnold 

Lego Ideas Book	
Daniel Lipkowitz

Babymouse	
Jennifer Holm

Judy Moody	
Megan McDonald

Bad Kitty
Nick Bruel

Tiny Tyrant		
Lewis Trondheim

Spot-on: 
International 
Dot Day

It starts with 
a dot. Then 
another and 
another. In Peter 
H. Reynolds’s 
children’s 
book The Dot, 
protagonist 
Vashti is 
uncertain about 

her artistic skills. Her teacher encourages her 
to “‘just make your mark, and see where it 

takes you.’” Emboldened, Vashti makes a dot, 
then more dots, eventually displaying her 
work in her school art show and encouraging 
others to take risks.
	 The book has inspired International 
Dot Day each September 15, an activity 
Amy Landry and Kathy Iatarola’s first graders 
participated in this year. And like Vashti’s art, 
Lab’s Dot Day took on a life of its own. The 
class turned the day for embracing creativity 
and sharing art with others into a two-and-a-
half-week celebration. The students drew dots 
using traditional supplies like watercolors and 
crayons and tech-y art tools on iPads. They 
tweeted with Mr. Reynolds and shared their 
work over Skype with a class in Utah. 
	 They also took pictures of circles 
throughout Earl Shapiro Hall: globes, clocks, 
a fish bowl, wheels, rolls of tape. “They found 
dots literally everywhere,” says Ms. Landry. 
“It was their opportunity to explore the new 
building in a different way. The space became 

a little smaller.” The students made videos 
of their favorite dots, choosing their own 
music and background themes. “They were 
bouncing with excitement over what they’d 
created.”
	 And just as Vashti did in The Dot, the 
students displayed their artwork in a gallery 
outside the classroom (parents could use 
smartphones to scan the posted QR codes 
to see videos of their children creating their 
pieces). 
	 For Ms. Landry, the project capitalized 
on a summer professional development 
experience: her responsive classroom training, 
which encourages teachers to create fun yet 
challenging classrooms where students feel 
safe to make mistakes, an idea that Dot Day 
served well.
	 Dot Day, she says, “gives us some 
language to use. It reminds [kids] to do the 
best they can, to ‘make your mark, and see 
where it takes you.’”

Lab’s cider press makes the rounds at Earl Shapiro Hall Jane Maciak’s three-year-olds and their fourth-grade 
buddies from Michael Silverman’s class turned the crank and watched the cider flow. Says Ms. Maciak, “It’s nice for the children to see how 
something is made from the beginning—apples to cider—and to be a part of the process of making it.” 
	 Many classes took the opportunity to use the press, which previously resided at Woodlawn. “The cider event is really the vehicle to 
help us instill a feeling of togetherness among the children.”
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Power Plays 
in the Power 
Zone

Lessons with an assist from the 
NHL

October 1 was a hockey-filled day for the 
previous and current fourth graders in 
Nicole Power’s classroom, known as the 

Power Zone. For last year’s students, Ms. 
Power hosted a breakfast to celebrate the 
Chicago Blackhawks’ 2013 Stanley Cup. 
For this year’s, the day began a yearlong, 
multi-subject project. For all of them, 
it opened the National Hockey League 
(NHL) season, which Ms. Power started 
using last year to teach her students a 
variety of subject matter.
	 “I wanted to find a fun way to teach 
about some of the skills that are a little 
drier,” Ms. Power says. “Since I’m a big 
hockey fan, we picked the NHL.” Even 
with last year’s lockout-shortened season, 

the program was a success. 
	 At this year’s kick-off, each of Ms. 
Power’s 24 students chose an NHL team 
to follow. To alleviate arguments, Ms. 
Power took the Blackhawks, but still some 
students wanted to pick the same team, 
prompting the unit’s first lesson: conflict 
resolution. The fourth graders, Ms. Power 
says, “did a nice job of being gracious.”
	 One exercise centered on circles 
of community: Within the NHL 
community there are conferences, then 
divisions, then teams, then individual 
players. The class discussed the circles 
of community they inhabit: the United 
States, Illinois, Chicago, neighborhoods, 
and families, as well as the Lab 
community, fourth grade, and the Power 
Zone. 
	 As students follow their teams 
throughout the season, they’ll learn along 
the way: 

> Math: plotting wins and losses on 
a chart and doing sports-related math 
problems, such as calculating goals-against 
average, power-play percentages, shooting 
percentages, and plus/minus ratings.

> Geography: finding their players’ 
hometowns on maps, and calculating the 
distance of each team’s farthest-flung player 
from Chicago. 

> History and social studies: making 
historical timelines for each team and 
discussing team traditions—such as the 
Blackhawks’ ban on stepping on the 
locker-room logo—as an entrée to cultural 
traditions. 

> Writing and composition: writing 
persuasive letters to their teams and asking 
for a program or other paraphernalia—
although last year only five teams 
responded. Blaming the short season, Ms. 
Power hopes for better results this time.

Though many of her students enter the 
season knowing nothing about hockey, by 
year’s end they’re all fans, a byproduct that 
Ms. Power is happy to encourage. While 
she hopes all the teams provide useful 
lessons, she is honest in hoping for another 
banner-hanging celebration in 2014: “Go 
Blackhawks!”

Universal 
Design

Universal architectural design is the idea 
that products and buildings should be 
usable and accessible by as many people as 
possible—including older individuals and 
people with and without disabilities. 
	 Likewise with education and the 
universal design for learning: A lesson 
should be accessible to students of 
all learning styles, not just those who 
respond to oral instruction, for example. 
Last summer at a universal design for 
learning institute at the Harvard School of 
Education, fifth-grade teacher Diane Bloom 
and other Lab educators learned to present 
information in multiple ways to help all 
types of learners understand the lesson.
	 “I’d been fairly old-fashioned in my 
ideas about what reading is,” says Ms. 
Bloom. Now she tries to have audio books 
and text-to-speech computer programs 
available for each book the students read. 
“Universal design for learning pushed me 
to be more mindful about offering kids 
more ways to engage with the material—
not just accepting that those things exist, 
but offering them as well.”

	 For math and social studies, that 
means providing physical manipulatives. 
By fifth grade, Ms. Bloom notes, students 
generally “have a good handle of the basics” 
and don’t feel the need for such materials as 
much as younger grades. “But they’ll tend 
to use them if they’re available.”
	 If a student has trouble understanding 
a concept, rather than solely repeating 
herself verbally, Ms. Bloom now tries to 
engage the student in a different way. “I 
might have them draw a picture,” she says. 
“I’m building that into my planning. I’m 
offering more options as I’m teaching, 
hopefully bringing more kids into the fold 
automatically.” 

	

At the institute, Ms. Bloom and the other 
Lab attendees discovered that they already 
followed a number of universal design 
for learning recommendations, which are 
based on best practices. “It was validating 
to think [about the similarities between 
universal design and] the way we teach at 
Lab.”As concepts were presented, she kept 
noting with an inward smile: “We already 
do that.”

Make No 
Small Art

Move to Earl Shapiro Hall 
inspires monumental expression 
of artistic sensibilities

Inspired by the transition from a Gothic 
to a modern building, art teacher Illia 
Mazurek made architecture the centerpiece 
of four interrelated projects for her second 
graders. 
	 “We talked about the architectural 
differences and similarities between the 
buildings. We also talked about how 
creativity and an artistic sensibility are 
necessary to design buildings that meet the 
needs of the people using them, while also 
making them pleasing to look at.” 

> Reconstructing Blaine—Collage
Each child started with a photographic 
image of something recognizable and 
meaningful to all—their good old 
friend Blaine Hall! Ms. Mazurek asked 
her students to “build” a new visual 
composition by cutting up the photograph 
of Blaine and rearranging the pieces. 

> Fantasy Architecture—Drawing
Students and teacher marveled at how they 
had once stood on an empty lot during the 
groundbreaking, and now they were sitting 
in a new art room, in an amazing new 
building. How did that happen? How did 
the builders know what to build? 
	 Says Ms. Mazurek, “We decided 
that before the building could be built, 
there must have been a plan. Architects 
use their imagination and find inspiration 
around them.” After looking at examples 

of architecture from different eras and 
locations, the second graders made 
drawings of buildings from their own 
imaginations.  

> Monumental Greek Columns—Watercolor
In their exploration the children looked 
at the Parthenon and noted the orders of 
Greek columns. As a way for the children 
to get a better sense of the monumental 
scale of columns and to learn the three 
styles, they worked in pairs to design an 
almost six-foot tall drawing of a column 
in the style the pair agreed upon as artistic 
collaborators. To simulate the look of 
marble, the young artists were limited to 
three colors of liquid watercolor wash.
	 Finally, in a spectacular show of 
“monumental,” the 72 six-foot columns 
they created lined the widows throughout 
the second floor lobby at Earl Shapiro Hall 
for all to see. 

> Architectural Models—Wood Assemblage
As winter break approached, the second 
graders, once again working from their 
imaginations, began the process of creating 
architectural models by assembling a 
variety of wood scraps, blocks, and shapes. 

“Universal design for 
learning pushed me to 
be more mindful about 
offering kids more 
ways to engage with 
the material—not just 
accepting that those 
things exist, but offering 
them as well.”
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Recommended
Reading 
Stephanie Mitzenmacher thinks R.J. 
Palacio’s Wonder is a literary wonder

The ritual of reading aloud to children is a 
sacred one at Lab. That has been clear to 
me since I began teaching here 12 years 
ago. To begin our read-aloud life this year, 
I wanted to experiment with experiencing 

a story for the first time with my fifth-
grade students. What would it be like to 
risk sharing a book I had not yet read, but 
had heard a great deal about? The book 
was Wonder, R.J. Palacio’s exquisite debut 
novel. It was worth the risk.  
	 It’s difficult to say what this book is 
about, because it’s about so much. It’s a 
story about being unique, and about being 
just like everyone else. It’s a story about 
doing what we believe is right, especially 
when we feel powerless. It’s a story about 
making mistakes and moving beyond them. 
It’s a story about growing and letting go 
of who we once were—whether we are 
children or adults.  
	 Every student in my class loved 
listening to this book. Some enjoyed the 
way the school in the book reminded them 
of Lab. Some enjoyed the humor. Some 
enjoyed how realistic it was. Some enjoyed 
seeing the main character triumph in the 

end. We all enjoyed the way this book gave 
us something to look forward to each day 
as we wondered where Palacio would take 
her characters on their journeys. And we all 
enjoyed the sacred ritual of sharing a good 
story together.   

	 Yes, this was a book that I chose to 
read with, and to, my fifth graders. And 
yes, they loved it. But in no way is this a 
book that is just for fifth graders. This is 
a book that everyone should read. Or have 
read to them.

“It’s a story about growing 
and letting go of who we once 
were—whether we are children 
or adults.”

Texts helped to illustrate how 
identity—self-made and imposed 
by others—can both define and 
trap an individual.

Portrait of the Artist as a Seventh-Grader

An interdisciplinary study of 
cultural identity 
This summer fine arts teacher Gina 
Alicea spent a week immersed in the art 
museums of Washington, DC, as part of 
the National Art Education Association 
conference. One skill the attendees 
practiced was how to “read” portraits: 
analyzing the art for context and looking 
for clues about who the subject was. Ms. 
Alicea knew this activity would be perfect 
for her seventh-grade students; she would 
have them create self-portraits and read 
each other’s work. “What I really want 
to focus on is visual literacy,” she says. 
“That’s a 21st-century skill because they 
have visual imagery coming to them all 
the time—they have to be able to read it.”
	 Back at school this fall, Ms. Alicea, 
who chairs Lab’s fine arts department, 
approached the humanities teachers 
about tying her lessons to theirs. “When 
you learn something in one area and then 
it’s expanded in the next,” she says, “the 
students’ understanding is just going to 
be so much deeper.” Fortuitously, the first 
humanities unit of the year focused on 
identity.
	 Joseph Drogos, AM’06, and his 
peers teach the seventh-grade humanities 
course Social Justice in a Democratic 
Society, focusing on American history 
through themes more than chronology. 
Mr. Drogos hoped to teach the students 
“how their personal identity and the 
identity of the culture they live in is both 
their responsibility but also shaped, in 
some ways, by their cultural background.” 
He presented ten cultural identifiers: 

class, gender, ethnicity or nationality, 
race, religion, education, heroes, age, 
language(s) you speak, and geography. 
	 Readings included: Langston 
Hughes’s poem “Theme for English B”; 
Rebecca Walker’s autobiography Black, 
White, and Jewish; and Gene Yang’s 
graphic novel American Born Chinese. 
They helped to illustrate how identity—
self-made and imposed by others—can 
both define and trap an individual. The 
students then made collages to represent 
themselves, which dovetailed with Ms. 
Alicea’s project.
	 In their fine arts class, the students 
painted self-portraits on canvases, 
selecting symbols to represent elements 
of their identity based on the ten 
characteristics learned in Mr. Drogos’s 
class. One student included the Chicago 
Children’s Choir symbol, and another 
included Lab’s logo. The portraits, which 
hung in the U-High lobby during fall 
quarter, also displayed pencils, gender 
signs, country flags, and sports symbols.
	 When they completed the portraits, 
the students “read” their peers’, using 
two sentence starters: “I like how…” 
followed by a compliment about the 
artist’s portrait, and “I wonder if…” 
followed by a suggestion for how the work 
could improve. This activity eased them 
into the art of critique. 
        Ms. Alicea took the students on a 
field trip to the Art Institute of Chicago, 
where they “read” famous portraits 
like Andy Warhol’s Mao and Vincent van 
Gogh’s Self-Portrait. They used two key 
elements to read the portraits: 

looking and analyzing. They asked 
questions like, “Who is the sitter?” “Who 
is the artist?” “What do the objects tell 
us about the sitter?” The students built 
on their humanities lessons when they 
asked, “What was going on in history 
when the portrait was created?” Then they 
chose an image from the museum that 
resonated with them and drew it in their 
sketchbooks.
	 This type of complementary 
education will “stay with them,” she 
says, “because they had the experiential 
learning part of it.” She invokes Lab’s 
founder: “That’s John Dewey’s whole 
philosophy. Do it.”
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Golf
Sophomore Andrew Chizewer 
shot a hole-in-one at the 
IHSA Sectional golf match at 
Broken Arrow in Lockport. He 
was U-High’s only sectional 
qualifier from the St. Rita 
Regional tournament. Senior 
Rahul Mehta received the 
Coach’s Award.

Girls Volleyball
The Maroons won the Willows 
Academy Quadrangular 
Tournament in October and 
defeated Woodlands Academy 
at their forth Annual Dig 
Pink game in front of a full 
house in Upper Kovler gym. 
The team finished 22–11 and 
juniors Carra Gray and Eleri 
Miller were selected All-ISL 
First team, senior Gabrielle 
Rosenbacher was selected ISL 
Honorable Mention, and coach 
Lisa Miller was named ISL 
Coach-of-the-Year.

Boys Soccer 
The Maroons were finalists 
in the 2A Regional losing a 
heartbreaker, crowd-filled home 
championship game on penalty 
kicks to Kennedy High School. 

Senior Isaiah Bradley was 
named IHSSCA All-Regional 
and ISL first team, senior 
Jonathan King was named first 
team ISL, and junior Michael 
Horio received Honorable 
Mention. Coach Michael Moses, 
’81, completed his 20th year 
at the helm of the boys soccer 
program.

Girls Tennis 
The team was ISL co-champion 
and three players qualified to 
the IHSA State Championships 
where U-High finished 35 
out of 315 teams. Freshman 
Dhanya Asokumar won the ISL 
and Sectional championships 
and was named ISL Player-of-
the-Year. The doubles team of 
sophomores Monika Lewis and 
Grace Anderson advanced to 
the State Championships with 
a third place sectional finish 
and went 2–2 at the State meet. 
Dhanya, Monika, Grace and 
Freshman Alex Lundsgaarde 
won ISL All-Conference honors. 
Coach Julijana Lazarevich was 
named Coach-of-the-Year in the 
ISL.

Cross-country
Both the girls and boys team 
qualified to the 2A State 
Championships in Peoria. The 
girls finished third and the 
boys tied for fifth with rival 
Mt. Carmel in the Washington 
Park U-High Sectional. The 
girls team won the 2A Regional 
Championship and the boys 
finished second. Sophomore 
Lucy Kenig-Ziesler won the 
IHSA Regional and Sectional 
3-mile races. Members of the 
girls state qualifying team 
included: senior captain 
Sonia Bourdaghs; juniors 
Jax Ingrassia, Liza Libes; 
sophomores Grace Cain, Lucy 
Kenig-Ziesler; and freshmen 
Elsa Erling, Isabella Khan. 
The boys who qualified for 
state were: seniors Max 
Volchenboum, Frank Waggoner; 
juniors Arthur Chang, Zach 
Emanuel, Taylor Horton; 
sophomores David Hedges, 
Jacob Meyer; and freshman 
Oliver Maciak. 

Girls Swimming
The team set three new varsity 
and six frosh/soph school 
records this season. At the 

IHSA Sectional 
at UIC the team 
broke all three 
varsity relay 
records:
	 The 200 
Medley Relay 
(senior Magda 
Glotzer, junior 
Alex Thompson, 
sophomore Maia 
Boussy, and 
freshman Alexis 
Porter) beat a 
2011 record 
with a time of 
2:00.47.
	 The 200 
Freestyle Relay 
(junior Alex 
Thompson, 
sophomore Llana 
Dutton, and 
freshmen Alexis 
Porter and Zoe 
Rebollo Baum) beat a 2012 
record with a time of 1:44.28.
The 400 Freestyle Relay (senior 
Magda Glotzer, sophomore 
Llana Dutton, and freshmen 
Alexis Porter and Zoe Rebollo 
Baum) with a time of 3:51.95 
beat a 1997 record.

Sports Highlights
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the Laboratory Schools Board of 
Trustees; and a 1976 graduate of 
the schools. “We are grateful to 
Mellody, George and all those who 
have contributed at every level.”
	 David Magill, director of the 
schools, said that the campaign, 
launched in 2007, will enhance 
every aspect of the Lab experience, 

ensuring that schools continue 
to attract extraordinarily talented 
students and faculty, and support 
their best work.
	 “The Gordon Parks Arts Hall 
reflects how much our community 
cares about providing opportunity 
and inspiration for students, now 
and long into the future,” Magill 
said. 
	 Magill credited the 
comprehensive Lab+ Campaign 
with making possible the building 
of Earl Shapiro Hall, a key 
addition to Lab’s outstanding early 
childhood education program; the 
renovation of buildings on Lab’s 
historic campus, including the 
expansion of library space and 
other core educational needs; 
and enhanced professional 
development for faculty and 
financial aid for families.
	 The Gordon Parks Arts Hall 
will be one of the most impressive 
legacies of the campaign. A three-
story, 86,000 square-foot building, 
the Gordon Parks Arts Hall will 
offer a combination lobby and art 
gallery, a 700-seat assembly and 
musical performance auditorium, a 
250-seat theater, a 150-seat drama 
studio, four art studios, a digital 
media and photographer lab, large 
musical rehearsal spaces, practice 
rooms, a theater scenery shop, 
a costume shop, and affiliated 
administrative space.
	 In 2011 the Laboratory 
Schools announced that the 250-
seat space would be named the 
Sherry Lansing Theater, in honor of 
the pioneering film executive and 
1962 graduate of the Laboratory 

Schools, who donated $5 million 
to the campaign. The entry and 
gallery will be named the John 
Rogers and Victoria Rogers Lobby, 
in honor of John W. Rogers Jr., who 
was also one of the Lab+ Campaign 
co-chairs, and his daughter, a 
Laboratory Schools graduate.
	 John Dewey, the University 
of Chicago professor and seminal 
educational theorist whose ideas 
still shape the experience-centered 
Laboratory Schools education, 
called art the most effective mode 
of communication that exists. He 
believed every person is an artist 
at some level, and put art at the 
center of his educational program, 
as both a vehicle for moral purpose 
and path to the highest human 
qualities.
	 George Lucas, president 
of the George Lucas Family 
Foundation, is one of the most 
acclaimed filmmakers of our 
time. Best known as the creator 
of the “Star Wars” and “Indiana 
Jones” movies, along with other 
iconic films such as “American 
Graffiti,” Lucas is a writer, 
producer, director, businessman 
and philanthropist. In addition 
to the family foundation, he 
also created the George Lucas 
Educational Foundation, and is a 
participant with Warren Buffett 
and Bill Gates in “The Giving 
Pledge,” encouraging high-level 
philanthropy. 
	 Mellody Hobson is 
president of Ariel Investments, 
a Chicago-based investment 
firm serving individual and 
institutional investors. Ariel was 
the first minority-owned money 
management firm in the nation and 
currently has $9 billion in assets 
under management.
	 Hobson also serves as 
chairman of the board of trustees 
for Ariel Investment Trust and 
chairman of the board of directors 
for DreamWorks Animation SKG. 
Beyond her work at Ariel, Hobson 
sits on a number of corporate 
boards, and has become a 
nationally recognized voice on 
financial literacy and investor 
education. As a philanthropist, 
she serves on the boards of many 
leading educational and civic 
organizations. She married Lucas 
in 2013.

The George Lucas Family 
Foundation has committed $25 
million to the University of 
Chicago Laboratory Schools in 
support of the schools’ new arts 
hall.
	 At the request of filmmaker 
George Lucas and his wife, 
financial executive Mellody 
Hobson, the new building will 
be named in honor of the iconic 
American photographer, writer, 
film director, musician, and social 
justice advocate Gordon Parks.
	 The Gordon Parks Arts 
Hall, set to open in 2015 on 
the schools’ historic Hyde Park 
campus, will support programs in 
theater, music and the visual arts 
with three new performance halls, 
studios, rehearsal and practice 
rooms, a digital media lab, and 
more. 
	  “This generous grant will 
amplify the role of the arts 
within the core of the distinctive 
education offered by the 
Laboratory Schools, and create 
new opportunities for imagining 
the role of the arts within the 
curriculum,” said University 
President Robert J. Zimmer. 	

“Naming the arts hall for Gordon 
Parks, who had roots in Chicago, 
resonates deeply with the mission 
of the schools. We are very 
grateful to Mellody and George for 
this extraordinary support, which 
will have an impact for generations 
to come.”

	 Gordon Parks first came to 
Chicago at age 17, in 1929, where 
his first-hand experience of urban 
life for African Americans during 
the Depression helped shape his 
worldview. A later stint in Chicago 
helped launch his photography 
career in earnest, and some of his 
most recognizable images were 
captured here. 
	 “We believe in the power 
of art to transform lives and 
communities,” said Lucas. 
“Gordon Parks’ work did just that.  
Keeping his example at the heart 

of one of the nation’s outstanding 
urban schools will serve to inspire 
future generations for many years 
to come.”
	 “It was important to us 
that the University of Chicago 
campus have a building named 
for an African American, given the 

diverse community in which it sits, 
and the outstanding contributions 
to our society by people of color,” 
said Hobson.
	 The George Lucas Family 
Foundation grant marks the 
successful conclusion of the 
Lab+ Campaign, which raised 
$80 million in support of the 
Laboratory Schools, far surpassing 
the original $40 million goal. 
	 “The generosity of Mellody 
Hobson and George Lucas is 
a perfect example of the deep 
commitment made by so many 

supporters of the Laboratory 
Schools during this landmark 
campaign,” said John W. Rogers 
Jr., Chairman, CEO, and CIO of 
Ariel Investments; Chairman of 

Hobson and Lucas honor Gordon Parks 
with $25 million grant for Arts Hall
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Untitled (Self portrait), 1948, 
by Gordon Parks, Courtesy The 
Gordon Parks Foundation

Gordon Parks: Arts in the service of a 
social vision
Gordon Parks once told an 
interviewer that he was sitting 
in a darkened theater in 
Chicago, watching a newsreel, 
when he discovered the power 
of documentary images. 
	 Shortly after, in 1938, 
Parks bought a camera in a 
pawnshop for $7.50. He taught 
himself how to use it, showed 
his first pictures in an Eastman 
Kodak store in Minneapolis, 
then got work taking fashion 
photos for a store. 

	 After several jobs, he 
landed on the masthead of 
Life magazine, where, over 
more than two decades, 
his iconic photos of African 
American working people, 
civil rights heroes, and 
ordinary people facing poverty 
helped upend the nation’s 
stereotypes.
	 That would be a 
remarkable biography 
in itself. But for Parks, it 
also established a lifelong 
pattern of discovery, 
experimentation, learning 
and accomplishment—all 
in service of an enduring 
commitment to social justice.
	 “He was driven by the 
injustice he saw and the 
losses he felt, but he was 
never embittered by it,” said 
Genevieve Young, his former 
wife and a board member of 

the Gordon Parks Foundation. 
“His attitude was, if you see 
something you want do, just do 
it. It takes guts, but do it.”
	 Writing? In 1962, he 
tried his hand at a novel 
based on his childhood, The 
Learning Tree. Even as he 
went on to write five more 
autobiographical books, 
he wrote a screenplay for 
The Learning Tree, a 1969 
film which Parks ended up 
directing. That launched a 

brief Hollywood 
career, which 
included 
directing the 
blockbuster film 
Shaft, and paving 
the way for other 
African American 
filmmakers.
	 Music? As 
a teen, he taught 
himself to play 
piano, which 
got him a job in 
a gentlemen’s 
club, and later, 
as a pianist and 
singer in a band. 
	 Parks 
started out with 
little. Born in 

1912, the fifteenth child of a 
tenant farmer in Fort Scott, 
Kan., his youth was marked 
by poverty and discrimination. 
His mother died when he was 
15, and he set out on his own 
shortly after that.
	 Parks lived for a time 
in St. Paul then moved to 
Chicago, before finding work 
as a waiter on a passenger 
train line between Seattle, St. 
Paul and Chicago. 
Parks died at age 93, in 2006. 
The Gordon Parks Foundation 
in New York controls his 
creative work. The foundation, 
which makes the work of 
Gordon Parks available to the 
public through exhibitions, 
books and electronic media, 
as well as supporting artistic 
and educational activities that 
advance what Parks called, 
“the search for a better life 
and a better world.”

“Naming the arts hall for Gordon Parks, 
who had roots in Chicago, resonates 
deeply with the mission of the schools,”
said University President Robert J. Zimmer.
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A Family 
Celebration 
of Earl 
Shapiro Hall
On Saturday, September 28, 
nearly 1,250 guests (parents, 
friends, faculty, staff, and 
students—300 under the age of 
12) spent the afternoon playing, 
decorating cookies, getting faces 
painted, and enjoying lemonade, 
lunch, and treats. US Secretary 
of Education Arne Duncan, ’82, 
University of Chicago President 
Robert J. Zimmer, and Lab 
Chair John W. Rogers, Jr., ’76, 

welcomed the guests, thanked 
the family of Earl Shapiro, for 
whom the building is named, and 
reminded all of the power of an 
outstanding education. 

And if anyone was surprised by 
the huge turnout, recall that more 
than 700 people came to see a 
pile of dirt at the groundbreaking.

Labbies love a party. 

photography: Robert Kusel, Jason Smith
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Darlene McCampbell’s third-period 
English class has some tough questions 
for Goneril, the eldest daughter in King 
Lear. For instance: What does she really want 
from her husband, the Duke of Albany? 
	 Goneril trains her eyes on the 15 or so 
students, whose desks are pulled into a snug 
circle in the center of their third-floor U-High 
classroom. The walls around them are covered 
with posters from Shakespeare productions from 
around the country. 
	 She thinks it over for a moment. “I don’t 
want to be married to a wuss,” concludes 
Goneril, who today is being played by senior 
Mutiat Alagbala. She has just performed a scene 
from Lear and is now taking questions from her 
classmates in character.
	 It’s an exercise Ms. McCampbell has grown 
to love. “My own questions got better, I think, 
when I started thinking about addressing them 
to [the characters] as people,” she explains. Her 
students, too, become animated as they push 
Goneril and the Duke of Albany, played by 
senior Max Archer, to discuss their desires and 
motivations. 
	 Encouraging students to delve deeply into 
course texts is a key goal of Lab’s English 

English courses inspire U-High 
juniors and seniors to delve deeper 
into literature

by Susie Allen

Eclectic English Electives
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grounded in personal experience, and learn to 
write their own stories. 
	 For Ms. McCampbell, an important 
benefit of the program is that “teachers can 
teach things they’re passionate about,” she says. 
Over the years she has designed courses that 
feature texts she loves and especially enjoys 
teaching, like Edmond Rostand’s Cyrano de 
Bergerac, J. D. Salinger’s Franny and Zooey, and 
Wole Soyinka’s Death and the King’s Horseman. 
	 Providing a choice of literature and topics 
to study also sends an important message to 
students—that they are responsible for the 
content and direction of their own education, 
Mr. Rennert-May says. Students can glean 
important insights from the wide range of texts 
on offer, he says. “You can learn something from 
Huck Finn; you can also learn something from 
reading Philip Roth.”
	 In many ways, the English 3 and 4 courses 
reinforce the belief that what students read is 
perhaps less important than how they read it. 
As Ms. McCampbell explains, “The English 
department’s conviction is that close reading, 
deep reading, and spending a lot of time on 
a little bit of text are the things that are most 
important to learn.” 
	 So teachers are careful not to overload 
students with too much reading. “When we 
take that time and really invest it in some topic 
or text and get students to think about it in a 
variety of ways, you can get at something really 
rich,” Mr. Rennert-May says.
	 In Ms. McCampbell’s King Lear class, 
students devote several minutes to a single line 
uttered by Edmund: “Yours in the ranks of 
death,” he tells Goneril. 
	 If they’re looking for their teacher to give 

them the answer, they quickly learn she doesn’t 
have one. “That line just tantalizes me,” Ms. 
McCampbell confesses.
	 The students debate possible readings: Is 
Edmund saying he is in Goneril’s service until 
his own death? Does “ranks of death” imply 
that Goneril and Edmund are in league to kill 
Goneril’s husband? And what about that word 

“ranks,” with its dual connotations of hierarchy 
and military action?
	 Rather than pushing the class to agree on 
an interpretation, Ms. McCampbell encourages 
them to dig for more. “Lovely reading,” she tells 
one student; she praises another for making 
“beautiful connections” to an earlier portion of 
the text. 
 	 Ms. McCampbell says she’s amazed 
by how often students unearth potential 
interpretations that had never occurred to her. 
Earlier in the term, when the class was reading 
Merchant of Venice, a student tentatively raised 
the possibility that a major character, Antonio, 

might be gay. The student found evidence 
throughout the text to support the idea and 
made it the central claim of her final paper. 

*  *  *

In addition to this detailed, line-by-line analysis, 
students offer their unfiltered reactions to the 
play and its characters. On this particular day, 
Goneril takes something of a beating. 
	 “She wants Edmund more than her 
husband,” senior Rachel Conley observes. 
“That’s pretty awkward.”
	 “Goneril,” junior Edward Freeman 
observes tartly, “seems like the kind of person 
who would kill her own husband.”
	 Ms. McCampbell sees such remarks as 
a sign of students’ investment in the play. “I 
really want them to connect with the plays 
emotionally and not just intellectually,” she 
says. (One of her happiest moments this term, 
she says, was when a student remarked that she 
detested King Lear but loved King Lear.)
	 Mr. Rennert-May says strong opinions 
about plot and character can help to fuel 
students’ close reading. “If they don’t care about 
the characters or the story, then it’s very hard to 
care about looking deeper as well,” he says. Their 
best work happens “if they have a stake, if they 
care.”
	 By the end of the class period, nothing has 
been resolved. Some students respect the Duke 
of Albany. Others don’t. Nobody is entirely 

decided on the meaning of “Yours in the ranks 
of death.” The discussion has raised more 
possibilities than clear conclusions.
	 Ms. McCampbell wouldn’t have it any 
other way. “One of my tests of whether it’s 
a good class or not on any particular day is 
whether I learn from them,” she says. “Because 
if they’re really thinking, they’re going to see 
things that no one else has seen.”

curriculum, explains Colin Rennert-May, the 
head of U-High’s English department. “Our 
focus over four years is to produce students who 
are independent thinkers,” he says. “who are 
ready to engage with the texts and with others.”

*  *  *

The work begins in English 1 and 2, the 
freshman and sophomore English classes, where 
students develop their close reading skills. They 
learn to craft arguments supported by evidence 
from their assigned reading, which includes 
classic texts like The Great Gatsby, Lord of the 
Flies, and Of Mice and Men, as well as lesser-
known pieces, like Susan Gaspell’s play Trifles.
	 As juniors and seniors, U-High students 
get to choose from an eclectic group of English 
electives designed by the faculty—including 
Ms. McCampbell’s course entitled Shakespeare: 
Merchant of Venice and King Lear. (If they prefer, 
juniors can take Analysis and Composition 
rather than an elective.)
	 Like many college classes, the English 3 
and 4 courses focus on a small number of texts 
that students examine in depth, using exercises 
such as the seminar-style discussion that is 
taking place in Ms. McCampbell’s classroom.

	 Several offerings focus on a single 
landmark text, such as Moby Dick. Others pair 
texts thematically, like Pride and Prejudice and 
Room with a View, or Great Expectations and 
The Strange Case of Dr. Jekyll and Mr. Hyde. 
Some courses incorporate visual media, such as 
film and graphic novels. And not all are strictly 
analytical—in Ms. McCampbell’s beloved 
Stars and Dust class, students examine stories 

Providing a choice of literature and topics to 
study also sends an important message to 
students—that they are responsible for the 
content and direction of their own education, 
Mr. Rennert-May says. 

Ms. McCampbell 
says she’s amazed 
by how often students 
unearth potential 
interpretations that 
had never occurred 
to her. 
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W. Kamau Bell, ’90, kicked off his 
standup-comedy career at a Rogers Park 
café open mic in the early ’90s. To work 
up his nerve, he spent a month visiting the 
café to watch others perform. The majority 
of the performances were, according to Mr. Bell, 
horrible, which gave him confidence. He figured, 
“‘I could at least do this badly.’” Finally he 
decided to try standup himself. After spending 
five minutes making jokes about a personal ad 
he placed in the newspaper, he says, “People told 
me, ‘You have great stage presence,’ which I later 
learned means, ‘Your material is not good at all.’” 
	 Over the next two decades, Mr. Bell’s 
material improved. His 2010 album, Face Full 
of Flour, was named one of the Top 10 Best 
Comedy Albums of the year by iTunes. The one-
man show he developed in 2007 to talk frankly 
about race in America, The W. Kamau Bell Curve: 
Ending Racism in About an Hour, earned so 
many raves that veteran-comedian Chris Rock 
approached him after a performance to propose 
working together. 
	 The eventual result, the sociopolitical 
talk show Totally Biased with W. Kamau Bell, 
debuted on FX in August 2012. A mix of Mr. 
Bell’s commentary, interviews, and off-site 
segments, Totally Biased won praise from The 
New York Times, which called Mr. Bell “the most 
promising new talent in political comedy in 
many years.” Yet after the show moved to the 
new network FXX, its ratings dropped, and it 
was canceled this past November.
	 Although he would have preferred that 
Totally Biased last longer, the show had presented 
Mr. Bell with some challenges. Yes, he got to 
write, produce, and star in a namesake television 
show, interviewing celebrities like actor Don 
Cheadle, chef Rocco DiSpirito, and journalist 
Rachel Maddow. But along with such highlights 
came the daily grind of a high-level position. 
“At some level I’m the CEO of Totally Biased,” 
he said before the cancellation. “I have to learn 
how to become a manager while still leaving 
time to be the funny guy who got the job in the 

W. Kamau Bell prepares for his 
next upswing in the roller coaster 
business of comedy. 

by Claire Zulkey

Comic Timing

first place.” While many people go into standup 
comedy because they don’t want a regular job, 
Mr. Bell says, “If you get really good at it and get 
really lucky, you get a regular job.” 
	 The show’s nightly schedule also made it 
difficult for him to spend time with his wife and 
his two-and-a-half year old daughter at their 
New York City home. “We’re working 12-to-14-
hour days,” he said. “My weekends are my time I 
see [my daughter], and it’s hard.”
	 Still, Totally Biased raised his visibility and 
seemed like the next big step in his career. Before 
the show aired, he opened for comedy stars 
such as Dave Chappelle. And Robin Williams 
described Mr. Bell as  “ferociously funny.” Yet for 
Mr. Bell, his most validating moment was not 
about big names or autograph seekers. Instead 
he cites “when I finally was made a feature 
comic”—the equivalent of middle management 
in standup comedy, between humble opener 
and star headliner. “Even though I hadn’t been 
on TV, and nobody cared necessarily who I was, 
when I got to feature, that was the moment 
that was like, ‘I’m not a guy who’s trying to be a 
comedian; I’m actually a comedian.’”
	 When Mr. Bell performs his Bell Curve 
one-man show at college campuses, he is happy 
to pass his wisdom on to the next generation. 
Although the colleges usually set up Q&A 
sessions after his performances, “a lot of times the 
students don’t have questions until I stay after 
the show and talk to people,” he says. “That’s 
where the real questions come out.” Often he’s 
asked for advice on how to get started in comedy, 
to which he replies, “Start right now. The sooner 
you start, the sooner you can get good at it.’”
	 The students are often just grateful that 
Mr. Bell is there to perform his act, which 
addresses race, politics, and gender in America. 
Especially at non-historically black colleges, “I’ll 
get these black kids who are like, ‘Somebody else 
understands what I’m going through.’ I spent a 
lot of my life being the only black kid around, 

so a lot of times the black students will really 
appreciate that.” His humorous attempt to “end 
racism in about an hour” addresses all ethnicities; 
sometimes an Arab student, he says, “will 
appreciate the fact that I talk about [Muslims] 
in the show, because he won’t get talked about 
unless it’s in a negative way.” And frequently, in 
what Mr. Bell describes as “the best a comedian 
can hope for,” he’ll see his act change the way 

a white student thinks. “They’re at that point 
where they say, ‘I just know what my parents 
told me.’” When Mr. Bell hears them ask, “Is 
this really true? I never thought of it that way,” 
he thinks, “Mission accomplished.” 
	 Mr. Bell’s comedy speaks to an audience 
that is informed and proud of it, an attitude 
he picked up as a Lab student. “When I was 
there, the cool kids were smart,” he says. “I felt 
like Lab had given me such a high level of basic 
education that the rest of my life could be up to 
me.” Although Mr. Bell didn’t explore comedy 
until after graduation, Lab gave him the skills to 
do it. “A lot of comedy is just persuasive writing,” 
he says. “My basic writing skills come from Lab: 
‘Write a topic sentence; prove the topic sentence; 
conclude.’ That’s basically my comedy act, just 
with laughter.”
	 Mr. Bell appreciated comedy even as a 
child. “I saw Eddie Murphy’s Delirious on VHS 
at an age at which I was probably too young 
to see it.” An only child, he connected with 
the lonely standup: “I felt like I was onstage by 
myself the whole day. There was nothing else 
that looked that cool except being a superhero.”
	 Traveling between divorced parents, Mr. 
Bell attended numerous schools in Boston, 
Chicago, and Alabama. Finally his mother 
enrolled him at Lab, where he stayed for three 
years until graduation. “Mom was like, ‘By 
hook or by crook, I want you to go to the 
school that you’ll be the best at.’” It was difficult 
for his mother, who self-published books of 
famous black quotations, to afford tuition. Her 
mentality was, as Mr. Bell put it, “You just need 
to go to this school because it will prepare you 
for your future.”
	 After graduation, Mr. Bell attended the 
University of Pennsylvania for a time, returned 
to Chicago to take classes at Second City and 
work on his act, and in 1997 moved to San 
Francisco, where he struggled at standup before 
putting together The W. Kamau Bell Curve. 
	 Even when Totally Biased was in full swing, 
growing from a weekly show to four nights a 
week, Mr. Bell’s mother remained a touchstone. 
After each episode, she would text him to let 
him know her favorite jokes. “My mom’s is the 
laughter I’m always going for,” he says. “It means 
that I’m saying something that’s true to my 
personality.”
	 Two days after the cancellation news, Mr. 
Bell was considering his future. “Now I get the 
chance to find a new ‘thing’ and to see how that 
goes. That’s amazing,” he wrote on his blog. “The 
show was canceled. I’m not canceled. 99.999% 
of stand-up comics don’t get this far. … I am 
literally boiling over with ideas, and I can’t wait 
to get started.”

“My basic writing skills come from Lab: 
‘Write a topic sentence; prove the topic 
sentence; conclude.’ That’s basically my 
comedy act, just with laughter.”
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Teachers, staff, and 626 nursery school 
through second-grade students have 
settled in to new quarters at Earl Shapiro 
Hall (ESH). As crisp autumn gave way to early 
winter, the sense of exploration and possibility 
that comes with a big move was still in the air. 
	 “A move as significant as this is both 
exciting and stressful. You are planning for a 
space that you have not spent much time in,” 
says Nursery/Kindergarten Principal Carla 
Young. “You need to live in a new home for 
a while to get a feel for it. And living in the 
building—with the children—has helped reveal 
all sorts of ways we can take advantage of the new 
space.” 
	 Some teachers who may have felt 
uncertainty as the school year began say their 
students’ enthusiasm is infectious. “The kids love 
this building,” says Maureen Movrich. “They’re 
so happy to be here.”
	 By the time winter break had arrived, 
teachers had put the architecture and layout 
of Earl Shapiro Hall into use in any number 
of ways. 	

Transparency
Step inside any classroom and you’’ll notice 
the outdoors. Floor-to-ceiling windows offer 
broad views of Jackson Park to the east and the 
play-areas with tree-lined Metra tracks beyond 
to the west. Besides providing abundant natural 
light, the window walls invite children to learn, 
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Only with time can teachers truly 
discover all that a new building has 
to offer

by Elizabeth Station

Architectural Revelations
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Christina Hayward. The teaching environment 
extends beyond the patios and playgrounds. 
At Jackson Park—connected to ESH by a new 
crosswalk—Marie Randazzo’s nursery students 
watched a rabbit run down a hole. 

Community Spirit
Honoring tradition, the school year’s first Lobby 
Sing was telecast from ESH to Blaine Hall. And 
the buddy program is going strong, with older 
children walking or taking the shuttle to see their 
younger friends. Nursery and kindergarteners 
(along with their Primary School peers) enjoyed 
Fall Festival and the Halloween parade under the 
same roof.
	 Now that they go to school together, 
nursery students see their kindergarten friends 
regularly, which didn’t happen when the older 
kids left Woodlawn for the “big school” in 
Blaine. “That continuity is especially important 
for small children,” says Ms. Movrich.
	 Throughout ESH, classrooms are arranged 

in pairs with smaller breakout 
rooms between them, creating a 
“swing space” for housekeeping 
play, big blocks, or art projects. 
Each set of teachers has the 
freedom to determine how their 
adjoining classes will use the 
space. And they find that sharing 
the space leads to spontaneous 
collaboration and exchange of 
ideas—a new kind of community. 

Smart Design
Arching outward toward Stony 
Island Avenue and stretching 
down the block, ESH makes a 
bold impression. In October it 
caught the eye of Blair Kamin, the 
Chicago Tribune architecture critic, 

who wrote a column praising the building as an 
example of “smart school design.” 
	 “The cantilevered library succeeds as a piece 
of architectural sculpture,” Mr. Kamin added, 
“suggesting a bird ready to take flight.” Along 
with the spectacular design and views, there 
are practical reasons to like the third-floor Lim 
Family Library: its bookshelves are separated 
from a story room, so multiple classes can use the 
space at the same time.
	 Teachers helped design ESH with children 
and curriculum in mind, so it contains many 
improvements they suggested. In one of the 
building’s two kitchens, Amy Tomaszewski roasts 
pumpkin seeds for her kindergartners to use as 
both a snack and a counting exercise. 
	 Interactive whiteboards in every classroom 
allow teachers to project images from laptops 
and write on the same surface. They can enlarge 
an illustration that looks tiny in a book (think 
Beatrix Potter) for kids to study in detail. 
	 There are some kinks to work out and 

amusing by-products of 
technology: energy-saving 
motion detectors turn lights 
off in empty rooms—but 
they also turn lights on 
when kids wiggle during 
nap time. (Teachers solved 
the problem by covering the 
motion detectors, sometimes 
with puppets.) After a toilet 
overflowed in Ms. Movrich’s 
room, she pressed the 
intercom button to alert the 
office. Ms. Young quickly 
appeared to investigate the 
situation. “It’s a good thing 
we have a toilet button!” a 
little girl remarked.
	 Technology aside, there 
is continuity between the 
old location and the new 
one. Ms. Tomaszewski is 
pleased when people say that 
her ESH classroom reminds 
them of the one she had for 
ten years in Blaine. 
	 As teachers and students 
interact with each other and 
with their surroundings, 
they are gradually making 
the place their own. “The 
building offers so much 
potential that we can’t even 
imagine how we’re going to 
use it yet,” says first-grade 
teacher Amy Landry. “That’s 
what makes it so exciting.”

“The building offers so much potential that 
we can’t even imagine how we’re going to 
use it yet,” says first-grade teacher Amy 
Landry. “That’s what makes it so exciting.”

One day, Ms. Movrich’s 
nursery students 
saw a thunderstorm 
approaching. “Let’s 
paint the rain!” 
they exclaimed, as 
teachers set up easels 
for an impromptu art 
experience.

socialize, and pay attention to clouds, weather, 
and sky.
	 One day, Ms. Movrich’s nursery students 
saw a thunderstorm approaching. “Let’s paint 
the rain!” they exclaimed, as teachers set up easels 
for an impromptu art experience.
	 Every first-floor classroom has an adjoining 
patio. Noticing how students enjoyed waving at 
each other through the window, assistant teacher 
Wendy Minor had an idea. Kids chose a partner, 
and while one went outside and stood close 
to the window, the other used a black Sharpie 
to trace her friend’s face on transparent paper 
taped to the glass. After drawing the outline, 
they added a layer of clay to the face tracings to 
complete these “peer portraits.”
	 The building’s transparency fosters other 
connections: every morning Primary School 
Principal Susan Devetski waves to arriving 
students from her glass-walled second-floor 
office. 

Air and Space
A life-sized drawing of a whooping crane—
showing the bird’s seven-foot wingspan—
greets second graders as they walk into Lisa 
Harrison’s classroom. Indoor and outdoor spaces 
throughout ESH give children ample room to 
spread their wings too.
	 As children enter the main lobby and head 
to class, they pass an inner courtyard. Later, 
during playtime, they push wheelbarrows around 
giant bales of straw and huddle to talk around 
the Halloween pumpkins there. 
	 The rooftop playground has sweeping views 
of the Museum of Science and Industry and—
when the leaves come down—Lake Michigan. 
At ground level, children tool around on trikes, 
shoot hoops, and huddle in a tunnel made 
of willow branches. They crouch to observe 
caterpillars and other insects. 
	 “Easy access to the outdoors is one of 
the more exciting changes to our teaching 
environment,” says kindergarten teacher 
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1940s

Damaris Hendry Day, ’46, PhB’50, 
a retired member of the University 
of Chicago Office of Admissions, 
died August 31. A lifelong Hyde Park 
resident, she worked for the admissions 
office for 33 years, retiring in 1992. She 
also was an artist. Survivors include a 
sister, Cynthia Henry-Philips ’45, 
PhB’50. A gathering in honor of 
her life will be held at Nichols Park 
on May 25. RSVP to her nephew, 
Peter Chapin, at 815-922-5563 or 
hammer@netpenny.net 

Ruth Irwin Wilson, ’41, a longtime 
resident of Port Washington, NY, 
died in April at age 88. Born in 
Toronto, Canada, she moved to the 
United States as a child when her 
father, William Andrew Irwin, was 
appointed professor of Old Testament 
at The University of Chicago. She 
attended the Laboratory Schools from 
kindergarten through high school 
graduation. After a year of studying 
at the University of Chicago, she 
continued her studies at the University 
of Toronto, graduating in 1946 with 
an honors BA in English. In later 
years, she received an MA in theatre 
from Adelphi University. She was a 
journalist, playwright, poet, puppeteer, 
singer, wife of lawyer Wilfred Wilson, 
mother of three daughters—Mary, 
Helen, and Susan (deceased)—and one 
granddaughter. Her most significant 
final project was a biography of her 
distinguished father. Her four siblings 
also attended Lab: Robert Irwin, 
’37 (deceased); Mary Irwin, ’39 
(deceased); Joan Irwin Walker, ’45; 
and Susan Irwin Smith, ’49. 
	 A memorial service was held in 
Port Washington on July 13, attended 
by family and friends including Betty 
Wright Rose, ’45, an Irwin family 
friend for 80 years. Ruth’s ashes will be 
scattered in summer 2014 near family 
cottages in Ontario and Nova Scotia.

1950s

Richard Hartung, ’53, AB’58, died 
on October 30, 2013. Before his 
retirement, he served as the director 
of the Evanston Historical Society. 
Later, he ran a small business and 
consulted on private National Register 
nominations. After finishing his 
education he became director of the 
Rock County Historical Society in 
1964, and supervised the relocation 
and restoration of the historic Stone 
House, now sited at the Tallman House 
campus. During his 25-year career as 
director, the RCHS opened its first 
museum of Rock County history in the 
Armory. He advocated for meaningful 
interpretive history that connected 
modern audiences to their historical 
counterparts. He is survived by two 
sons, four grandchildren, and two 
great-grandchildren. 

Mitchell S. Watkins, ’52, AB’60, 
MBA’65, died September 15 in 
Chicago. An Air Force veteran, he 
was a basketball player and track and 
field athlete at UChicago and an 
inductee into the University’s Athletics 
Hall of Fame. After stints working 
on economic development initiatives 
and social services, in 1971 Watkins 
founded Mitchell S. Watkins and 
Associates, one of the first African 
American consulting firms in Chicago. 
For two decades, he helped small 
minority-owned businesses navigate 
the commercial world and developed 
minority economic development 
initiatives for large firms including 
the First National Bank of Chicago 
and McDonald’s. Closing his firm 
in 1990, he continued to work as a 
freelance consultant. He is survived 
by wife Marva, two children, seven 
grandchildren, and one great-grandson.

Charles A. Wright, ’52, AM’63, 
PhD’75, a linguist, died September 
23 in Arlington, VA. After teaching 
German at the University of Illinois at 
Chicago, Illinois State University, and 
Wabash College, he became a German 
and East European analyst at the 
Central Intelligence Agency.

1980s

Marc Weiss, ’84, died in October 
in Italy. He is survived by his brother, 
David Weiss, ’80, and other family 
members. The class of 1984 will hold 
a memorial for Marc in Chicago over 
Alumni Weekend 2014 in June.

Jason Bruce, ’81, died on September 
9, 2013. After graduating from 
U-High, he received his BA from 
University of Virgina and, in 1988, 
a JD from Stanford. He returned to 
Chicago to work for Jenner & Block 
until he began a solo practice in Hyde 
Park in 1992. A community leader, 
he served on the boards of the Blue 
Gargoyle Youth Service, the Harper 
Court Foundation, the Hyde Park 
Coop, and the Hyde Park Chamber 
of Commerce, for which he also 
served as president. He was also a 
hearing panel member for the Illinois 
Attorney Registration and Disciplinary 
Commission of the Illinois Supreme 
Court, and a member of the Trial 
Advocacy Teaching Faculty at the 
Edwin F. Mandel Legal Aid Clinic at 
the University of Chicago Law School. 
He is survived by his wife, La Veda, 
two sons, his parents, James Bruce, 
Sr. (an associate professor emeritus 
of German at UChicago) and Grace 
Bruce, and his brother, James Bruce, 
Jr., ’76. 

Faculty and Staff

Jean A. Ito, died in Pittsburg in 
December 2012. She had worked as an 
assistant nursery/kindergarten teacher 
at Lab. She is survived by her son, John 
Paul Ito, ’88, and her grandchildren.

Winfred Poole died in October 2013. 
He worked for more than 40 years at 
the Schools, before retiring in 1997. 
He was born February 27, 1927 in 
Danville, IL. Affectionately known as 
“Win,” he attended Danville Public 
Schools. He was drafted into the US 
Army, were he served from 1953 
until he was honorably discharged in 
1955. Win received his undergraduate 
degree in history of library science 
from Eastern Illinois University and a 
master’s degree in library science from 
the University of Illinois. 

In Remembrance
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In Remembrance from the Midway

Whiz kid designer excels in school and out
By Hebah Masood
Editor-in-Chief

  “I was standing on the same stage 
Steve Jobs had stood on for the past 30 
years. I used to watch the Apple special 
events online, but this was different. I 
was actually there in the auditorium. I 
was filled with excitement and enjoyment, 
but at the same time there was a sense that 
I had gone full circle.”
  Senior Louis Harboe reminisced after 
accepting his Apple Design Award at the 
Worldwide Developer’s Conference in front of 
5,000 attendees in San Francisco last June. 
Louis was one of three students who won an 
award out of 100 chosen for a scholarship to 
the conference. At age 12, Louis designed 
an app built by current U-High senior Sam 
Kaplan. Features on Louis and Sam were 
in the Chicago-Sun Times, WGN News and 
CNBC.
  Known for his web and app design, 
Louis was offered a job at Square, a company 
in San Francisco that created an app 
allowing customers to swipe their credit 
cards on phones, and has worked there for 
the past two summers.  
  A Square employee who knew Louis through 
Twitter asked if he wanted an internship for 
the summer.  Usually dressed casually and 
recognized by the tight curls framing his 
head, Louis, the son of two architects, also 
designs for U-Highlights.
   While working in San Francisco, Louis’ 
expenses were paid for by Square.
  “My first week at Square I designed 
concepts for the various ways Square could 
partner with Starbucks,” Louis said. “Several 
of the concepts got pitched to the Starbucks 
CEO and Starbucks and Square formed a 
partnership a few weeks later. That was just 
my first week. 
  “These past two summers at Square I didn’t 
just learn about design, though. I also learned 
about programming, web development, and 
even went to several commercial shoots. I 
realized that working for a company like this 
is what I really want to do.
“That being said, my parents are very 
supportive. They know design and technology 
are fields that I’m really passionate about so 
they won’t throw a fit if I forget to analyze 
my Shakespeare reading one night. I don’t 
know if they ‘inspired’ me but it definitely 
helps to know they’re on my side of things. 
  “There are sometimes days when 
I have designer’s block and I can’t think of 
what I want to do. I can picture something in 

my head but for some reason I can’t produce 
it in front of me. It’s times like that when my 
parents, being architects, can understand 
where I’m coming from.”
  Louis’ mother, Catherine Becker, Class of 
1974, said Louis grew up in a very artistic 
environment.
  “We renovated our home and thought a 
lot about design. We also always made our 
own Halloween costumes, so Louis grew 
up always seeing us drawing and thinking 
about how things looked. When he was 
really young he started drawing floor plans 
for houses, so we really just encouraged that 
kind of energy. 
  “I think it’s great that he found his 
passion at such a young age. He’s really 
always been interested in this kind of 
stuff. In 4th grade he would draw and then 
translate his drawings onto his computer. 
He’s been recruited to do design work ever 
since he was 14. People would contact him 
not knowing his age, and were of course 
surprised when they did find out his age. 
He’s not doing it to make money, he’s doing 
it because he loves it.”
  Last year, U-Highlights editor Kassim 
Husain, now a senior, approached Louis 
and asked him if he would be interesting in 

helping desigm the yearbook. The editors-in-
chief then talked with Louis about seeking a 
fresh design for 2013.
  “After I agreed to help them work on the 
yearbook I went in to look at how it looked 
and saw a lot of things I could work with,” 
Louis said. 
  “I saw a lot of inconsistencies, so I went 
through and made some rules so the headlines 
and font had a sense of uniformity. Because 
I worked at Square I was familiar with a lot 
of other fonts and design techniques that I 
brought in and told the yearbook staff about. 
For example we started to use bigger pictures 
this year so that the photos are the focus of 
most of the pages. I wanted the yearbook to 
be like an expensive book and something that 
you hold on to, not a magazine or brochure.
  “Working on the yearbook is really different 
from working at other jobs. During the 
summer I’m used to working with old, 
talented, paid, professionals. They are the 
ones teaching me. But when I’m explaining 
design stuff to the yearbook staff I feel like a 
teacher, taking everything I’ve learned over 
the years and passing it down to everyone at 
Lab.”

Examining a prototype spread for the 2014 U-Highlights, Louis Harboe and Sabrina Holland 
work on design in the yearbook. Louis is design consultant and Sabrina an editor-in-chief.  
Louis was approached by members of the yearbook staff last year  because he is known through-
out the school for his design talents and accomplishments. 

-HIGH MIDWAYU
Volume 90, Number 3 •  University High School, 1362 East 59th Street • Chicago, Illinois 60637 • Tuesday, November 5, 2013

	 After retiring from Lab he worked 
in the youth services department of 
the Michigan City Public Library until 
2011. After becoming ill, he moved 
to Independence Village in Peoria, IL, 
to be close to his cousin and caregiver, 
Tamera Moran.
	 Win enjoyed children, teaching, 
music, cooking, animals, knitting, and 
reading and became a faithful member 
of St. Ann of the Dunes Catholic 
Church in Beverly Shores, IN. He was 
a committee member of the Hyde Park 
57th Street Art Fair for many years and 
a member of the Knights of Columbus. 
	 Donations have been made in 
memory of Win to the Library Fund 
at Lab. If you would like to honor his 
memory with a gift to Lab, please contact 
the Office of Alumni Relations and 
Development at 773-702-0578.

1990s

Patrick Spann, ’98, died on January 
9 in New York City. He received his 
undergraduate degree from Cornell 
University and his MBA from Fordham 
University. He was a member of the 
National Society of Black Engineers, the 
Fordham Graduate Marketing Society,  
the Institute of Industrial Engineers and 
the College Awareness Symbolizes Hope 
High School Mentorship Program. He 
was a salesman manager at Linde LLC. 
He is survived by his parents, William 
and Gail Spann, and his brother, 
William Edward Spann III, ’95, and 
four nieces and nephews.

Janet D. Rowley, ’42, PhB’45, SB’46, MD’48
1925–2013

A pioneer in connecting the 
development of cancer with 
genetic abnormalities, Janet 
D. Rowley, ’42, PhB’45, 
SB’46, MD’48, the Blum-Riese 
Distinguished Service Professor 
of Medicine, Molecular 
Genetics & Cell Biology 
and Human Genetics at the 
University of Chicago, died from 
complications 
of ovarian cancer on December 
17 at her home. She was 88.
	 Before Dr. Rowley, few 
scientists suspected that 
chromosomal aberrations 
caused cancer. Beginning 
in the 1970s, however, she 
made a series of fundamental 
discoveries demonstrating 
that specific chromosomal 
changes caused certain types of 
leukemia.
	 Dr. Rowley’s discoveries 
changed the way cancer was 
understood, opened the door to 
development of drugs directed 
at the cancer-specific genetic 
abnormalities and created a 
model that still drives cancer 
research.
	 Nevertheless, she struggled 
for years to convince fellow 
researchers. “I became a kind 
of missionary,” she would 
often recall, preaching that 
chromosome abnormalities were 
important and hematologists 
should pay attention to them. “I 
got sort of amused tolerance at 
the beginning.”
	 But thanks to her 
persistence and a long list of 
related discoveries, her ideas 
gained credence. Eventually, 
they brought her widespread 
recognition, including the Lasker 
Award, the National Medal of 
Science and the Presidential 
Medal of Freedom.

	 “Janet Rowley was a 
pioneer in what is now called 
‘translational research,’ the 
direct application of laboratory 
studies to understanding and 
treating human disease.” said 
Richard L. Schilsky, a former 
UChicago colleague and now 
chief medical officer of the 
American Society of Clinical 
Oncology. “She laid the 
foundation for personalized 
cancer care and targeted 
therapy.”
	 Said blood cancer specialist 
Richard Larson, professor of 
medicine at the University of 
Chicago, “She developed the 
Rosetta Stone that has enabled 
us to begin to dissect leukemias 
and lymphomas, to understand 
their progression and how they 
respond to treatment.” 
	 In 1940, Dr. Rowley, then 
15, won a scholarship to enroll 
at the Laboratory Schools as 
part of the Hutchins College at 
the University of Chicago, which 
combined the last two years of 
high school with the first two 
years of college. 
 	 In 1944 she was accepted 
into the University’s medical 
school, but the quota—three 
women out of a class of 65—
was already filled, “so I had to 
wait nine months,” she said in 
an interview. “I was only 19 at 
the time, so it wasn’t a great 
tragedy.”
 	 On December 17, 1948, 
at age 23, she graduated from 
medical school. The next day, 
she married fellow medical 
student Donald Rowley, SB’45, 
SM’50, MD’50, who would 
become a professor of pathology 
at the University of Chicago. 
	 “Both my parents served 
as exemplary role models for 
their approaches to science, to 

life, to others, and to family,” 
said David Rowley, X’72, one of 
her sons. “My mother was an 
inspiration to all of her family 
through her generosity and her 
caring, and doing whatever was 
in her power to help each of 
us achieve our own individual 
goals. She will be dearly missed 
by her family, including five 
grandchildren.”
	 Her husband, Donald, died 
in 2013. She was pre-deceased 
by her son, Donald, ’69, and is 
survived by three sons, David, 
Robert, ’78, and Roger, ’81; and 
five grandchildren, including 
Jason, ’08, Jennifer, X’10, and 
Gia, ’12. 
	 A much more extensive 
story about Dr. Rowley can be 
found at news.uchicago.edu.
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