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Dear Friends,
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times a year, is written for
the University of Chicago
Laboratory Schools’
community of alumni,
parents, faculty, and staff.

This year has been marked by an enormous amount
of forward-looking work as we ready our Schools
for the next phase of the Lab+ effort. Years in the
making, this endeavor is moving into the tangible
realm, with ground breaking at the Stony Island site
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planned just as everyone returns from summer break.
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All along, I’ve said that this effort is not about
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Editor
Catherine Braendel, ’81
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Elizabeth Station
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Chris Kirzeder
faculty for several years to come.
Marc Monaghan
Professional development
encompasses
much of the
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“I’ve learned by going to other schools, by going to professional development
conferences about the Reggio Emilia program. I’ve learned what to listen for; what to
further explain; how to ask the child a question without interrupting their play but get
them to think maybe a little bit differently.”
—Meredith Dodd, who teaches three-year-old nursery and reminds adults that her
young learners are “just 36-months old.”
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“Being able to step outside the classroom and focus on [your broader teaching goals]
gives you a little bit of renewal you can bring back. . . . There’s a whole bunch of new
Reproduction in whole or
stuff I can bring to my rooms that I haven’t done before. Professional development is
part, without permission of the greatest way for us to get out there and keep things fresh in the school and to keep
the publisher, is prohibited.
us teaching the best that we can for your children.”
—Charlotte Jacobs, who attended the Philips Exeter Academy to learn the collaborative
Harkness method, which teaches students to listen and debate with respect and maturity.
We are deeply thankful to all who made Connections a success. To know that our
professional development budget is generously funded for the next years is, as they
say, “a good thing.” May your summer be filled with new ideas, new places, and new
learning.
David W. Magill, EdD
Director
In most early childhood classrooms, students are assigned jobs each day. The tasks empower
children by allowing them to navigate their environment as independently as possible. The chores are an
opportunity to be in charge (line leader), go into the school unsupervised (the wildly popular milk duty—
shown here), or use math skills (Remember the challenge of telling time or reading a thermometer?).
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Lab’s first-ever Latin American exchange

As part of U-High’s first-ever exchange
program with a Latin American country,
Labbies rode a zip line through the
Costa Rican rain forest, visited beautiful
beaches, and glimpsed an active
volcano. Months later, in Chicago,
students from
Costa Rican
families discovered
world-class
museums, deepdish pizza, and
the majesty of
Midwestern winters.
For participants
on both sides,
Lab’s first cultural
exchange with a
Latin American
partner was “an
experience they’ll
never forget,”
says Spanish
teacher Laura
Salas-Damer,
who organized the
program.
A native of
Costa Rica, Ms.
Salas-Damer launched the exchange
with two goals in mind. First, she
wanted to introduce the students
to Latin America. When she began
teaching at Lab 12 years ago “all the
exchanges were to Europe and, for
Spanish classes, to Spain.” But Spanish
is the primary language in 21 countries
worldwide, “and Spain is only one of
them.” Ms. Salas-Damer started with
the country she knew best.
“I also wanted a reciprocal
exchange in which we could host, too,”
she says. To kick off the program,
six U-High and two Middle School
students travelled to Costa Rica with
Ms. Salas-Damer and World Language
teacher Angelica Guerrero during
spring break last year. They toured the
country and then spent a week living
with host families and attending school
in Cartago, near the capital city of
San José. Lab families returned the
hospitality this January, when 19 Costa
Rican students visited Chicago.

Both groups
enjoyed “firsts”
during the
exchange. In Costa
Rica, Lab students
hiked in the rain
forest, seeing
sloths, tiny frogs,
and tropical birds
with a local biologist as their guide. In
Chicago, Lab host families took their
tico—Costa Rican—guests to museums,
plays, and city landmarks. Most
students were visiting the United States
and seeing snow for the first time; they
tried ice-skating and skiing on a trip to
Galena, Illinois.
Ms. Salas-Damer’s main goal was to
get Lab students “to think in Spanish,”
and that involved role-playing before
their trip. They practiced shopping with
Costa Rican money; tried out polite
expressions like “qué rico, qué sabroso,
me gusta mucho” to use at the dinner
table. Living with families, students also

learned that “we have all these human
similarities that people don’t see as
tourists,” says Ms. Salas-Damer.
To encourage their immersion
in the local culture, students’ use of
computers and iPods was limited on
the Costa Rica trip. Although far-away
parents sometimes couldn’t resist
checking in by phone or text, Ms.
Salas-Damer viewed the exchange as a
chance for students to be independent
and shoulder new responsibilities.
They took turns waking each other
up in the morning, counting heads
before the tour bus left, and collecting
tips for the driver. Students also took
notes and kept journals to prepare for
presentations when they returned
to Lab.

::::::::onthecover ::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::: LABLIFE ::::::::::::::::::::: 01 ::::::::

One book, one grade
Shared reading seeds a
philosophy

A Vietnamese girl, a fistful of seeds,
and a vacant lot in Cleveland set the
scene for Seedfolks, a short novel
about cooperation in a diverse urban
community. For the third consecutive
year, the entire seventh grade read the
book, by Newberry Award–winner Paul
Fleischman, in their advisory groups.
Through the voices of 13

were planning advisory curriculum. It
fits well with school goals of building
diversity and respect for others within
a school community.”
Discussing the story, students
found parallels with their own
experiences. In every community,
people break into affinity groups
and might exclude and label others
who are different. But Seedfolks—like
Lab’s Middle School curriculum—
encourages kids to cross
boundaries and build
bridges.
“Advisors use the
book in different ways,
but work to make it a
shared experience; not
independent reading,” says
Ms. Bixby. “Some of us
have students read the book out loud,
some choose to have students read
sections silently and then discuss
it as a group. Reading aloud slows
everyone down and lends more to the
sound of the passages and individual
voices highlighted in the community

Bravery, strength, and imagination
a classroom coat of arms
“It started because the kids were really
interested in castles,” says Nursery/
Kindergarten teacher Elizabeth Roche,
“especially the armor and coats of
arms.” But it grew, and as is the case
with many N/K and Lower School
classrooms, a creative parent helped in
no small way.
As the project to make a classroom
coat of arms unfolded and research
began, kids discovered that every symbol
had a specific meaning. They thought
about which symbols best represented
the class, then chose the winner by a
decidedly un-medieval method: a vote.

Seedfolks—like Lab’s Middle School
curriculum—encourages kids to
cross boundaries and build bridges.
characters, Seedfolks tells how a
community triumphs over division
and prejudice by planting and tending
a garden. Says science teacher and
seventh grade chair Sandy Bixby,
“Lisa Hilarides and I had both used it
at our previous schools and brought
it to a summer workshop where we

garden.” Ms. Bixby says the book fits
well with Lab’s philosophy to “listen,
affirm, learn from, include, and
support others”—LALIS, for short—
which the Middle School student
council adopted as a motto this past
year.

Never too late to say “thank you”

Alumni honor teachers through the DePencier Society:::::::
Maybe she didn’t stand on a desk and
exclaim, “Oh captain! my captain!”
but Joanna Taylor, ’80, did find a way
to pay homage to emeritus English
teacher Sophie Ravin: she gave a gift in
Ms. Ravin’s honor to Lab’s DePencier
Society. Says Ms. Taylor, “I wanted her to
know that I’m still thinking about her all
these years later.”
Named after longtime teacher and
Lab historian Ida DePencier, the society
recognizes alumni who give $1,000 or
more to Lab in a fiscal year. Many alumni
choose to make their gift in honor of a
teacher who made a difference in their
lives. Ms. Ravin’s “love of literature was
clear and infectious,” says Ms. Taylor.
“She inspired all of her students to
think about literature in ways we hadn’t
before.”

This long-standing connection to
a Lab teacher seems to be a bit of a
family affair for the Taylors: Joanna’s
sister, Leah Taylor, ’78, honored current
Lab board member and emeritus math
teacher Hanna Goldschmidt with her
DePencier gift.
Says Joanna, “Personally, I was
excited because she would get my note
of thanks. But publically, I hope others
will behave similarly—reach out and say
‘thanks.’”
To honor your favorite teacher through
the DePencier Society, contact Alumni
Relations and Development at 773-7020578 or alumni@ucls.uchicago.edu.

They chose the winner by
a decidedly un-medieval
method: a vote

The apple tree
symbolizes knowledge.
“That was a historical,
Christian symbol,
after the Tree of
Knowledge,” says Ms.
Roche. “The castle
represented—‘in olden
days,’ as the kids
would say—a safe
place. They thought
that was important,
because our classroom
is a safe place to be.
And the stars above
the castle represent
excellence.”
The beast faces to
the left, in keeping with
coat-of-arms tradition.
This particular beast,
says Ms. Roche,
“is what we call a
dragolphion.” The
dragon shows
bravery, the
lion strength,
and the dolphin
playfulness and
imagination.
When Ms.
Roche asked the
children what
else to include,
they wanted to
represent peace.
(The project coincided with a
discussion about Martin Luther
King and his Nobel Peace Prize.)
“But how do you represent peace? It took
them about two seconds to decide: kids
holding hands. Of course! So they each
painted a self-portrait, and they’re all
holding hands around the shield.”

Kim Cohen, a collage artist and
mother of kindergartner Seiji Cohen,
then took over. She helped the children
paint sheets of paper and cut them up
to create a collage. The completed crest,
which hangs outside Blaine 287, is larger
than most of its creators: three feet wide
and four and a half feet high. “The kids
were so excited about it when it was all
done,” says Ms. Roche. “They said, ‘It’s
so big.’”

Joanna Taylor, ’80, and Leah Taylor, ’78
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Three decades of MLK Day celebrations at Lab

There was no shortage of handwringing and nail-biting at the Martin
Luther King, Jr. Day celebration in
1992, when the scheduled speaker
just didn’t arrive.
Luckily Jewel Willis Thomas, then
a counselor and adviser to the Black
Students Association (BSA), walked to
the front of the auditorium and “spoke
off-the-cuff,” she says.
She told the students about her
first visit to the South when she was

Other notable MLK guest
speakers::::::::::::::::::::::::::::
2007
Kwame Raoul, ’82, Illinois senator

The Smiley Group, Inc./
Kevin Foley

2005
Tavis Smiley, radio and television host

2003
Carol Moseley Braun, former U.S.
senator and ambassador
1996
Rev. Michael L. Pfleger, St. Sabina
Church

1991
Vernon Jarrett, Sun-Times columnist
and editor
1988
Eugene Sawyer, former Chicago mayor

11 years old. About her confusion at the
“colored” signs that marked where she
was allowed to go. About watching the
brutality against civil rights protesters
on black-and-white television. About
what a difference Martin Luther King’s
leadership made.
The High School BSA
has held a commemoration
of Martin Luther King, Jr.’s
birthday every year since
1977. The first event was
very small: there were a few student
performances, and Thomas Todd, a
lawyer and vice president of Operation
Push, spoke about King and his legacy.
Held in the Little Theater (now the Media
Room), the event was for High School
students only, and took up one class
period.
Ten years later, Frances Moore-

Bond joined Lab
as a learning
consultant. Ms.
Thomas, who was
going on maternity
leave, asked Ms.
Moore-Bond to
take over as adviser
of the BSA and
organizer of the
MLK celebration.
The event
became more and
more ambitious as
the years went on.
The other ethnic
clubs at Lab—the
Jewish Students
Association (JSA),
Asian Students
Association, and
Latinos Unidos—
were invited to
participate; for
a while, GALA
(Gay and Lesbian
Association) did
also. (“Sometimes
the speakers have
been surprised by
the diversity of the
program,” says
Ms. Moore-Bond.)
Middle School
students were invited to attend, and to
accommodate the larger audience, the
event was moved to Palevsky Cinema,
then Mandel Hall, and finally Rockefeller
Chapel.
The list of speakers—most of whom

The list of speakers reads like a
Who’s Who of African Americans
agreed to appear for free—reads like a
Who’s Who of African Americans: “I love
to network and bring people together,”
says Ms. Moore-Bond. She has relied
mainly on favors and referrals from Lab
parents, relatives, and friends. Radio
host Tavis Smiley, for example, was a
friend of Linda Johnson Rice, whose
daughter attended Lab. Ms. Moore-

Bond’s uncanny ability to sweet-talk
nearly anyone is another significant
factor. “If someone is ‘Reverend Doctor,’
I use all that,” she says, explaining how
she persuaded the well-known pastor
Reverend Doctor Hycel B. Taylor to
speak.
Ms. Moore-Bond’s other notable
contribution, which continues to this
day, is to have a pianist fill in the
lulls between performances. As one
performer sits down, and the next
gets up, piano music maintains the
emotional mood. “Once the audience
starts talking,” she says, “it’s all over.”
The tradition began with former music
teacher Keith Hampton, who, like a jazz
improvisationist, would riff on the music
or theme of the previous performance.
In 2010, Ms. Moore-Bond, now also
a co-adviser to the Middle School BSA,
handed over the event to Ronald Tunis
and Camille Baughn-Cunningham.
“I dropped it on them the way Jewel
dropped it on me,” Ms. Moore-Bond
says, laughing.
This year, for the first time, Lab
and the University held a joint MLK
Day celebration. Co-organized by the
University’s Office of Multicultural
Student Affairs, the event featured
Judith Jamison, artistic director of the
Alvin Ailey American Dance Theater,
as speaker, and a full program of
performances that lasted over two
hours.
Members of the JSA read excerpts
from Jewish prayers. Six members
of the Bhangra Team performed the
composition Liquid Dance. (Jamison
watched attentively and was the first
person in Rockefeller to begin to clap.)
Latinos Unidos read Cantos Nuevos,
by Federico Garcia Lorca, in Spanish
and English. And groups of student
musicians performed their versions of
“I Believe I Can Fly” (R. Kelly), “What’s
Going On” (Marvin Gaye), “Pray”
(Justin Bieber), “So What” (Miles Davis)
“Imagine” (John Lennon), and “Pride”
(U2).

Grains around the globe
and what they teach us about
culture
What’s cookin’ in third grade? Well
there’s quinoa salad with black beans
and corn, vegetable stir-fry with rice
noodles, and pies filled with veggies and
meat. The children created these culinary
masterpieces as part of the Global Grains

project, led by chef and Lab parent
Lindsey Arenberg and Lower School
teacher Nicole Power. The program
builds on the third grade’s yearlong
curriculum about the geography and
culture of the seven continents.
Global Grains is an offshoot of
Fresh from the Farm, a program that
Ms. Arenberg introduced to Ms. Power’s
second-grade class last year and which

focused on fruits and vegetables,
including their composition, history,
and nutritional value. Over the summer,
Ms. Power, who looped with her secondgraders, discussed Fresh from the Farm
with the other third-grade teachers:
Jessica Palumbo, Linda Weide, Lisa
Sukenic, and Debby Davis. They
adapted the idea to suit their
continent theme and decided to
focus on grains because they “are
what people primarily eat,” says
Ms. Power, “especially in thirdworld countries where they don’t
have access to many fruits and
vegetables.”
The five classes studied the
continents one after another,
with each unit (except Antarctica)
having a Global Grains component.
Through study guides written by
Ms. Arenberg and PowerPoint or
ActiveBoard presentations prepared
by Ms. Power, the third-graders
studied the ins and outs of each
continent’s primary grains. Then
each participated in a related
cooking day, supervised by Ms.
Arenberg. Students discovered
the cultural significance of grains
and food items produced from
them. During the Australia unit, for
example, kids baked Anzac biscuits.
Made from oats and coated in
sugar and syrup, the biscuits don’t
spoil easily and were used as WWI
rations. While studying Africa,
students learned that grains such
as wheat and rice are consumed by the
African people, not exported for profit.
“Students love cooking, and it’s a
great experience,” says Ms. Power. “But
we didn’t want the program to be just
about the food. The point was to show
how grains affect our world, and to
touch on the rituals and customs
surrounding food.”

Alvin Ailey Artistic Director Judith Jamison
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spoke at the MLK Day
celebration

Amy Landry’s students designed a flag
that the penguin researchers flew from
their Cape Royds station on January 7.

Meredith Dodd

Those perennial
penguins

Recommended
reading
A serving of service

Science teacher Tony del Campo’s connection to
the Living Room Café stared as part of his own
educational journey while getting his master’s
in education leadership. He’s volunteered over
the years and thought the Café (located just
across the Midway on Cottage Grove) would be a
meaningful way to show his eighth grade advisory
“a part of the city they don’t normally see.”
Throughout the year, several groups of
eighth grade students and teachers spent the
morning helping prepare and serve breakfast
restaurant-style—one of the social services that
the Café offers homeless adults in a manner that
emphasizes dignity and respect.

and THEIR FIRST GRADE FRIENDS

Nursery teacher Meredith Dodd
recommends Dibs In Search of Self
by Virginia Axline
Dibs In Search
of Self is a book
for people who
are interested in
building a closer
relationship with
a young child. The
book contains
strategies that
will help any of us
get to know our children more deeply
as individuals through listening,
observing, and trying to understand
the experience of another. The author,
Virginia Axline (who spent several
years on the UChicago faculty),
accomplishes this through a narrative
of her play therapy work with a fiveyear-old client named Dibs.
We first meet Dibs in his
kindergarten classroom, an
uncommunicative, apparently
helpless boy. He stands at the door
waiting for his teachers to take off
his belongings. He remains silent at
school; he stays along the periphery.
Typical interactions and routines in
the classroom distress him.
His teachers observe, “We never
know what kind of mood he’ll be in,
except that we do know there won’t
be any smiles.” Dibs’s teachers know
there is more to this child than what
they see. Yet they’re stuck in their
efforts to support him in school. How
can they reach the person within? In
many ways, Dibs could be a child in
any busy family, where time is short
and an adult’s ability to pay attention
is curtailed. He is simply trying to find
himself and be his own person in that
complicated—but very prevalent—
context.

		
Through perseverance, the
adults in Dibs’s life find an avenue
to help. Dr. Axline helps build
Dibs’s confidence using, among
others, a simple technique called
“mirroring.” She repeats back to him,
in a supportive way, his very own
statements, and in doing so gives his
opinion validation and confirmation.
Dr. Axline’s goal is to support Dibs
as he discovers and learns to accept
his authentic self. She writes, “There
must be some reason for what he
was doing. I wanted him to take
the initiative in building up this
relationship. Too often, this is done for
a child by some eager adult.”
During my reading, and annual
re-reading, of the book, I’m always
impressed by Dr. Axline’s intentional
calmness, Dibs’s courage, his
mother’s vulnerability, and the
teachers’ hope. The book is a gem and
a compelling reminder of the power
of relationships.

Monitoring the penguin-cam
is part of a three-month,
penguin-focused curriculum.

Lab faculty and staff in Association leadership roles
In November, almost 200 Lab teachers
headed to Chicago’s Swissotel for a
two-day conference sponsored by the
Independent Schools Association of
the Central States (ISACS). They took
seminars on topics ranging from antibullying strategies to techniques for
nurturing gifted students.
Participating in the ISACS annual
conference is just one component
of Lab’s active involvement with
the organization. This 103-year-old
organization provides independent
schools in the Midwest with
accreditation, professional development,
and consulting services. Lab’s affiliation
with ISACS stretches far back, and

Each November in Cape Royds,
Antarctica, 9,000 miles from Chicago,
romance is in the air as Adélie penguins
plunge into breeding season. As the
Adélies build nests, sit on eggs, and
see their fragile offspring emerge,
students in Amy Landry’s first-grade
class have a front-row seat, courtesy of
penguinscience.com. From November
through mid-January, the website’s
penguin-cam takes daily photos of the
breeding cycle, capturing some striking
moments: a Skua bird swooping in to
devour an Adélie egg; tiny newborn
chicks snuggling underneath their
mother for warmth. Students write down
their observations and keep tabs on the
chicks’ development.
Monitoring the penguin-cam is
part of a three-month, penguin-focused
curriculum that Ms. Landry, along with
her assistant teacher Kathy Iatarola,
developed four years ago. This
year, students learned about
the 17 species of penguins;
studied the penguin life cycle
and environmental hazards
that affect penguins; painted
penguin-themed murals; and
read the classic Mr. Popper’s
Penguins, a book about a
man who trains a penguin performance
troupe.
They also conducted science
experiments. In one experiment,
students covered their hands with
socks, bubble wrap, and kitchen gloves
to mimic a penguin’s protective layers:
blubber, a waterproof outer coating, and
the air trapped in-between. The students
stuck their hands in extremely cold
water with and without the coverings to
feel how the layers keep penguins cozy
amid the harsh Antarctic climate.
Year after year, the penguin
curriculum receives rave reviews. “I think
students are amazed at the amount
of information they can learn,” says
Ms. Landry. “Their parents tell us that
the students go home and teach their
younger siblings about penguins.”

the relationship has deepened in
recent years, with increased faculty
participation and several Lab
representatives in leadership positions:
Jason Lopez, associate director of
educational programs, was appointed
last spring to the ISACS board of
trustees. (Former principal Beverly
Biggs had served on the ISACS board for
years.)
Middle School principal Amani Reed cochaired the 2011 Academy for Division
Heads and serves with Mr. Lopez on the
administrative services committee.

Middle School teacher Tony del Campo
serves on the equity and justice
committee, which plans the semi-annual
Diversity Summit. At the summit, says
Mr. del Campo, educators “learn how to
use diversity awareness to build a safer
and more inclusive school community.”
“We’re pretty proud of what we do at
Lab,” says Mr. Lopez. “But it’s always
good to hear how other schools are
delivering education. And because we’re
a larger school and have several people in
leadership positions, we end up being a
resource for other schools.”
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High Jump program in second year
introduces lab to top students
from across the city
This summer, Lab will again serve as
a campus for the summer enrichment
portion of High Jump Prep 6, a
program aimed at rising sixth grade
students who’ve exhibited exceptional
academic potential, but are of limited
economic means. High Jump, founded
in 1989 by the Francis Parker and Latin
schools, is a Chicago non-profit that
offers resources and support to help
launch young people into college prep
schools and ultimately into four-year
colleges. The organization gives stronger
consideration to students who will be
the first in their families to go to college.
Last year, special funding allowed
High Jump to pilot its second campus
initiative—the Prep 6 program—for two
years at the Laboratory Schools. For six
weeks, 30 students will attend classes
aimed at strengthening their math and
reading skills. Long-term, High Jump
and Lab hope to see a full grade 6–8
program running at Lab’s campus. Even
now, High Jump graduates are attending
U-High, Latin, Parker, every selective
enrollment public school in Chicago,
and top parochial and boarding schools.
Says Lab parent and High Jump
board member Sally Carton, “This
is an incredibly vibrant program that
draws kids from all over the city. To
have a South Side hub for them is a
very big thing. Right now, many kids
are traveling an hour and a half one
way in the summer and most Saturdays
throughout the school year to be part
of High Jump at the Latin School—they
make a huge commitment and are very
invested.”
Says Lab Director David Magill,
“High Jump kids come from motivated
homes and are looking for great high
schools. By hosting this program, we

believe these students will like what they
see and feel. Our hope is that they will
apply to spend their four years of high
school with us.”
Ms. Carton has an especially strong
passion for the connection between High
Jump and the Laboratory Schools—the
school her own children attended for
all of their school years: “I think it’s
great to be part of a school that is
working to engage the wider community
in this way.”

High Jump and Lab hope to
see a full grade 6–8 program
running at Lab’s campus

Nothingbutgratitude

Teacher Christopher Freeman and his boys spent the night in the car on
Lake Shore Drive::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::
::::::::::::::::

Lab never closes. Or so the lore goes.
But this year, Mother Nature decided
to challenge this Lab tradition by
unleashing a furious blizzard on the city.
The closures on Wednesday, February 2,
and Thursday, February 3 (cheered by
students whose tracking of the school
website and use of social media spread
the news with lightning speed) mark
only the fourth time in anyone’s memory
that Lab classes have been cancelled.
Why the tough love? Some blame
the fact that Lab follows the University’s
plan—and the University rarely sees
a need to close. But, in fact, that has
only been the formal protocol since
some time in the 1980s. Prior to that,
the schools were guided by “what was
prudent and reasonable for children.”
Still, stories from the Midway
indicate that the Chicago Fire
Department heavily influenced
decisions. In both 1967 and 1979, the
Fire Department expressed concern
that in the event of a fire, trucks
wouldn’t be able to get close enough
to the school and the hydrants might
be frozen. In 1967, after a 26-inch
snowfall that crippled the city, school
was closed Friday, January 27, and
Monday, January 30, because travel was
nearly impossible. On Friday, January
28, 1978, the school closed, but only
after the Thursday winter production

went on as planned. And, in 1999, the
Schools remained open despite a nearly
22-inch snowfall the weekend of January
2–3. In the High School, about twothirds of the student body showed up
that Monday despite treacherous travel
conditions. The Schools stayed open to
accommodate Lower School families
with working parents.
Director David Magill notes
that during his nearly 20 years
as a Pennsylvania public school
superintendent, managing school
closings “was the bane of my existence.
My youngest daughter’s college essay
was ‘Weather emergencies and being
the superintendent’s kid.’”
True to Chicagoan fortitude, this
“neither rain, nor sleet . . .” attitude
towards education may well lead to
some boasting in years to come. Does
anyone recall President Obama’s first
month in office? When a rare DC storm
closed the schools, he commented: “As
my children pointed out, in Chicago
school is never canceled. You’d go
outside for recess in weather like this.
You wouldn’t even stay indoors.”
Not this year.

Likely the most dramatic aspect of the storm
came when a city bus jack-knifed on Lake Shore
Drive, blocking most lanes of northbound traffic.
A snow-bound back-up started immediately and
ended with people stranded for as long as 12
hours in nearly 900 cars stopped in whiteout
conditions.
Math teacher Christopher Freeman and his
two sons were stopped just a few cars behind
that jack-knifed bus. He told this story:

“Everyone in Chicago left work early, but we
didn’t leave early enough. After getting delayed
by what would turn out to be a pretty important
20 minutes in the carline on 59th Street, both
my eighth-grade son and I had the thought that
we should take the Kennedy home. But neither
of us said it out loud.
We got downtown without much trouble.
Then, on the bridge over the Chicago River, the
sun set, and traffic got very, very slow until we
could not move. There was no visibility—I could
not see at all.
Years ago, I read a story about people stuck
in a blizzard in a remote forest. The ones that
got out of their car and tried to slog through the
storm froze to death, and the ones that stayed
in their cars were fine. That all rang very loudly
in my mind. My car was a source of heat, so we
were going to stay in that car.
Happily, we discovered we had several
bottles of water in the car, so I knew we could
last the night if necessary. So we filled our time
by doing what we learned in Sunday school. We
prayed. We sang hymns. We recited the Lord’s
Prayer. I had a Bible in the car so I spent about
three hours reading it aloud to the boys until
they went to sleep. We saw people leave a bus
in front of us and try to walk through the storm
but they came back in about 10 minutes and we
started to pray, not just for ourselves but also for
all the people around us to be safe and not to be
foolish.

My boys did really well—children by their
very nature are brave. My littlest son said he was
very hungry and I told him there was absolutely
nothing I could do about that. He said nothing
about it again until we finally had something
to eat hours later. He was doing his part to
maintain our calm. All the while I was in contact
with my wife who even offered to drive down and
trade places with me so I could take the boys
home. Of course, I would not let her leave the
house.
At 11 p.m. a firefighter came by to check
on us and make sure no one was hurt. To save
gas, I turned the car off for periods of time and
turned it back on only to warm up. My phone
battery was running low so while my wife called
me every 30 minutes, we didn’t talk long. Then
at 2:30 a.m. a fireman came to get us out. It was
hard to leave the car—I’d grown comfortable and
felt safe there. Stepping out into 50-mph winds
in deep snow was difficult going, especially for
the boys. It was very hard to breathe or see.
About a half dozen firemen set themselves up as
a human chain across the northbound lanes and
handed us one to the next until we could board
a bus on the now cleared southbound lanes. I
really could relate to the stories about people in
Nebraska getting lost between their homes and
barns and freezing to death.
We arrived at Malcolm X College to the Red
Cross, granola bars, and cots. Finally, we all put
our heads down at 3:30 a.m. By 5:30 a.m. the
wind had died down, so we decided to make our
way home on the Blue Line, then the Red Line,
and finally a bus. I’ll never forget one woman at
the shelter. She used two canes to walk but still
was awake all night helping her fellow man. She
made sure my younger son had gotten a stuffed
animal. That jaguar will be with us forever.
A lot of people had complaints about that
night. I have nothing but gratitude to the firemen
out all night rescuing people, to the CTA drivers
working overtime to get us to shelter, and to the
Red Cross volunteers.”
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Emeritus retirements in 2011
Susan Lesher

Forty-three years ago,
started out at Lab teaching third grade, but has been
teaching fifth graders since the 1980s. She made the switch to fifth grade after spending a decade
on the Multi-age Classroom project—an experimental ten-year program that she designed in the
1970s with four other teachers for sections of the first, second, and third grades. All three classes
shared one large classroom divided into learning areas for individual subjects, such as math and
art. It was a heady time, she says, for “really hands-on, independent research”; it was one of her
favorite Lab experiences.
		
Ms. Lesher says she’ll miss her “outstanding colleagues, [who] have inspired me and
pushed me to do my best,” but she has big plans for her retirement. One is to continue working as
a supernumerary with the Lyric Opera; another is to catch up on her reading. She hopes to make
more time for travel as well: “My husband and I have a sailboat on Lake Michigan, and I expect to do
more sailing on our lake as well as in other parts of the world.” She also may continue to practice
her teaching vocation as a private tutor; she may be retiring, she says, but “I’m not ready to hang it
all up completely yet.”

FROM THE SYLLABI::::::

Why we tell stories
Every week, students in grades K–2
have story-time. At Lab, these are
usually traditional tales from around
the world, but unlike the story-time
many adults might recall, now the
librarians learn the stories by heart
and retell them without books or props
to distract from the story itself. Kids
love hearing tales (don’t we all?), and
this part of the library curriculum
enhances language acquisition and
attention span, as well as reading,
writing, memory, and visualization
skills.
Check out the picture book
versions of some of the favorite tales:

The Gift of the Crocodile
(Indonesia)

Why Mosquitoes Buzz in
People’s Ears
(West Africa)utcliff

Weave of Words
(Armenia)

Two of Everything
(China)Bernard
Evslin

Dan West

spent 31 years (of his 40-year career) teaching mostly biology classes but also
chemistry and computer science at the Laboratory Schools. Mr. West says his favorite memories are
of individual students and their “immense abilities and even greater determination.” He tells of a
student on scholarship who lived in Cabrini-Green: “On the last day of the year, when his borrowed
bicycle had a flat tire and he couldn’t get home, I gave him a $20 bill to get it fixed. I thought of it
as a gift, but he thought of it as a loan—in the middle of August, he showed up unannounced at my
home in Oak Park to return the money.”
		
Mr. West says his retirement plans aren’t yet solidified: he intends to increase his time
commitment to his work at the Office of Communications and Public Affairs at Argonne National
Laboratory, as well as volunteering more time at his church. He’s also pondering other possibilities,
such as writing a book or spending a year teaching abroad.

The Valiant Red Rooster
(Hungary)
The Magic Ring
(Persia)Rosemary
Sutcliff

Arts as only U-High ers might envision
a celebration in its
45th year
Only at U-High could a celebration
called ArtsFest include smashing
electronics and repainting a
Michelangelo mural to include cats.
These and other shenanigans
happen during the annual studentrun event. U-High classes are
cancelled for the day; in their place,
students organize (sometimes
loosely) and attend performances,
demonstrations, and hands-on arts
activities. “ArtsFest is as chaotic
and powerfully embraced as you
would expect a student-led event to
be,” says Dean of Students Larry
McFarlane. “After nearly 40-plus
years in existence it is a real U-High
tradition.”
photo: jacob rosenbacher

February’s ArtsFest featured
some familiar offerings: students
painted Ukrainian Easter eggs or
baked an apple pie with teachers
Karen Putman and Paul Gunty
(ArtsFest regulars). But students
also tried their hands (and voices) at
some new things: making friendship
bracelets and beatboxing (using one’s
voice like a percussion instrument)
with professional vocalist Yuri Lane.
Perennially, “there are all
kinds of kids who get together and
proclaim themselves bands,” says
Mr. McFarlane. Musical acts this year
included All Things Jack White, Red
Plastic Cups/Shopping Moose, and
the Kan-Zulu Experience, performing
live in the senior lounge.
“February can be a dreary
month,” says Mr. McFarlane.
“ArtsFest is a good way to blow off

steam and have some fun.” Hence
the popularity of the “Smashing
Things” workshop—aka: heading out
to the dumpsters and using baseball
bats to demolish old electronics,
piñatas, and fruit. Students also
showed their creative side by
painting a colorful feline version of
Michelangelo’s The Creation of Adam
in the cafeteria hallway, led by senior
Layla Ehsan.
When it began
in 1966, ArtsFest
was called Arts
Week. In the event’s
heyday, activities
filled two weeks
and included juried
exhibits. Today it’s hard to clear class
schedules for a whole day, but the
students’ interest remains strong.
Nearly 40 students, including many

freshmen and sophomores, helped
plan ArtsFest 2011 and workshop
attendance was high, says senior
Henry Bergman, president of the
ArtsFest committee.
Because it involves dialogue,
hands-on learning (which might
include smashing things), and
opening students’ minds to art,
“ArtsFest is one of the most Deweyan

“ArtsFest is as chaotic and
powerfully embraced as you would
expect a student-led event to be.”
things we can do,” says Henry. “It’s
part of what makes Lab a great
place.”
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Long-distance baby shower
Labbies connect with Honduran
babies
The bulletin board outside Christina
Hayward and Kristin Smith’s
kindergarten class documents a
months-long relationship between

Labbies and babies from La Villa de
San Francisco, a small, poverty-stricken
village in Honduras. Inspired by stories
from third-grade buddy Max Polite,
the kindergartners and their buddies
in teacher Jessica Palumbo’s class
created a child-led service learning
effort that helped them understand how
even a grade school student has the
capacity to make a difference.
Says Ms. Hayward, “The most
worthwhile experiences have happened
when children take on as much
responsibility as possible.” Max
and his mom, Lauren Polite, gave
presentations about the village and

Max’s grandmother, Jean Ewers, visited
to share stories and pictures from her
five visits there as part of a churchbased medical and social mission that
takes doctors and supplies to the village
each February. With prenatal care a
new part of
the mission’s
effort, the
children talked
about the
supplies a baby
might need to
be healthy and
safe.
“The children
decided that
they would
like to give
the babies
‘blankets to
stay warm,’
‘small toys
to hold,’ and
‘medicine.’ The
kids thought
that we could
get these items
at Target or
Home Depot
but that we
would need
money to do
so,” says Ms.
Hayward. The
students looked for age-appropriate
ways they could raise funds.
“When children earn the money for
a project such as this, it personalizes
their giving and enriches the
experience,” says Ms. Hayward. So the
students went home and earned money
from their parents by doing extra chores
around the house. Then they headed to
Target, where the children made careful
selections for 50 families.
Building knowledge around an area
of interest is one way Lab classrooms
help deepen the learning experience.
Says Ms. Palumbo, “It has been a great
tie-in with our geography curriculum.

We’d just studied Central and South
America and our involvement with the
mission brought that region to life and
made our studies more personal.” Her
students wrote letters to similarly-aged
youths in Honduras and saw photos of
their pen pals reading those letters. The
Lab buddies worked together to write
“love notes” to the Honduran babies.
One read: “Feel loved when your mommy
wraps this blanket around you.” Some
third graders even put their first-year
Spanish to use.
A classroom baby-visiting day (three
sibs and a student teacher’s baby) made
sure everyone could share the amor.

Technologically
artistic
New digital design course at
U-High
Ten juniors and seniors are exploring
graphic design in a new art class this
year, Design for Communication, one of
two new courses added to the U-High
curriculum in 2010–11. Taught by
Brian Wildeman, it teaches principles
of design and aesthetics and how to
use those principles to communicate
effectively.

One assignment required
students to use their new
skills on a short public
service video
Advances in computing technology
have only recently made it possible
for individuals to create “the kind of
quality graphics and publications that
it previously required a team of experts

to make,” Mr. Wildeman says. He’d been
developing a course in modern design
tools in his head for many years, but
this year marked his first chance to put
it into practice.
Says U-High Principal Matt Horvat,
“We had an interest in looking at the
curriculum now and as we grow the
school. We have a very good bevy of
courses, but we need to be thinking
about what we don’t have and how to
improve on what we do have.”
In the yearlong class, the students
learn to use modern, digital tools, such
as image manipulation software and
film editing programs. And in the spirit

of keeping old-school methods alive,
Mr. Wildeman also exposed his students
to more traditional artists’ tools such as
ink, pencils, and paint.
One assignment required students
to use their new skills on a short public
service video to raise awareness of
a cause they care about. “Design for
Communication is essentially the
concept of advertising and marketing,
but the same skills can be used to
effectively promote any kind of idea,”
Mr. Wildeman says.

My big fat (new) Greek class

Teaching culture and history by way of World Language department::::::::::::::::::::::::
“When I was leading high school
students around Greece several
summers ago,” recalls U-High World
Language teacher Frances Spaltro,
“I conceived of the idea for a course
focused on the sites of performance
and competition in ancient Greece:
theaters, sanctuaries, sacred ways,
and marketplaces.” This year, the idea
came to life. Ms. Spaltro is teaching
her new elective course The Politics
of Performance and Competition in
Ancient Greece. Along with Design for
Communication, this course is only
one of a very few new additions to the
U-High curriculum in recent years.

High School Principal Matt Horvat
describes the decision-making process:
“Several departments applied to add
new courses and the department chairs
reviewed all of them. We selected [these
two] since we felt they offered students
classes in areas that we did not have
good coverage in.”
Ms. Spaltro warns that the class is
“not for the faint of heart”: “The reading
load is demanding, and there are weekly
one-page essays.” The first quarter of
the class focused on reading translated
primary texts by Homer, Hesiod, and the
Greek lyric poets. Winter quarter found
the students studying Greek athletics,

both in the poetry of Pindar and in more
recent scholarly texts on history and
archaeology. In the spring, Ms. Spaltro
says, the class will tackle “drama,
oratory, and politics in democratic
Athens.”
Politics of Performance—or POP,
as the students have nicknamed it—is
technically a World Language course,
but Ms. Spaltro doesn’t require the
students to learn Greek. Still, they do
have to learn the Greek alphabet, and
“have become very comfortable with a
significant amount of Greek terminology
and are quite conversant.”

Lab grandmother Jean Ewers
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and students
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Connections committee dancing

Liz Lin-Wang, ’91, Cindy Cruise, Allison Pay Crawford,
Connections 2011 auction co-chairs

Cynthia Heusing, David Kistenbroker, Anna Marks

Liz Parker, Mariana Ingersoll, Sonya Malunda,
Connections 2011 co-chairs

In March, Connections, Lab’s annual gala
fundraiser, brought 750 parents, alumni,
grandparents, friends, faculty, and staff
together at Navy Pier and raised more than
$450,000 to support professional development
and financial aid. This year’s event included
a record-setting online and silent auction
that raised $150,000 of that total.
A special thank you to the 2011 co-chairs,
Mariana Ingersoll, Sonya Malunda, and Liz
Parker—and the more than 100 parent
and alumni volunteers—for their hard
work and dedication.
Elizabeth Blair and Greg Morin

Deanna Quan, ’89, and Nabil Moubayed

Sandy Wang and Mary Truong, Connections communications
co-chairs

Kenneth Ebie, ’97, Senator Kwame Raoul, ’82,
Alderman Leslie Hairston, ’79, Wendy Walker Williams

Jeff Matthews, Joan Matthews, Linda Goldwyn, Eric Isaacs

Nickol Hackett and Darrel Hackett

Angela Cobb, Chelsea Smith (donor of the floral
centerpieces), Kali Evans-Raoul

Desiree Rogers, Anita Blanchard, Marty Nesbitt,
Lab Board Chair John W. Rogers, Jr., ’76
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Lab’s big shoulders

Christopher J. McGowan::::::::::::::::::::::::
It’s the day before
Connections 2011, and Chris
McGowan (normally flawlessly
attired in a business suit)
is in jeans, hauling boxes,
trekking up and down the
stairs of Judd, loading a
U-Haul, and taking orders
from the Connections’ gurus
(themselves a volunteer force
to be reckoned with). This
is a guy who will clearly do
anything to help the cause,
and do it with a smile on
his face that forces you to
believe that some people are
sincerely, even startlingly,
both smart and happy.

business acumen. A partner
at Madison Dearborn, Mr.
McGowan juggles a hectic
travel schedule with numerous
volunteer responsibilities,
including those at Lab, where
he currently sits on the Board
and the Campaign Steering
Committee. Nonetheless, his
attention is totally focused on
the task at hand, even if that
task is serving as a one-man
moving company. Reflecting
on his new role, Mr. McGowan
says, “My goal is to continue
the great work of the DC
chairs before me, including
Peri and Steve, and to keep
garnering support from this
tremendous group of parents
and alumni for a cause we all
believe in: the future of the
Laboratory Schools.”

::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::						

A FEW VOLUNTEERS, TENS OF HOURS EACH WEEK,
BOUNDLESS ENTHUSIASM
Walk the halls of Lab on any given
day and you’ll encounter dozens
of parents assisting in the daily
functioning of the Schools. Lab
relies on a cadre of volunteers
for tasks large and small, from
manning the bookstore to running a
booth at Rites of May. Hundreds of
parents share the happy burden of
this work, but there are a few whose
recent efforts have helped transform
the Schools.
Their task may seem like the
most thankless of all—cultivating
financial support for Lab—yet they
make this work seem downright
enjoyable. And while there’s no
way to properly thank them for
the hours they put in each week
(roughly equivalent to that of two
full-time employees) or the funds
they’ve helped raise (upwards
of $40 million), as the Schools
embark on the most visible capital
improvements to the Schools in
many decades, we acknowledge
their commitment.

Next fall, Mr. McGowan
takes over for Ms. Altan as
Development Committee chair,
a role that will suit him well
given his gregariousness and

When asked for their thoughts
on their roles at Lab, each of the
volunteer leaders reflected the glory
onto their fellow parent and alumni
volunteers. In fact, it took a bit of
arm-twisting to get them to agree to
this article, only succumbing to the
argument that it would be good for
the Schools.
This reflexive selflessness is,
after all, what probably makes
them outstanding and tireless
contributors in the first place.
Director David Magill understands
this better than anyone: “No
amount of thanks or praise is
adequate when it comes to these
volunteers. It is no secret as to why
our students commit themselves to
charitable causes at such a young
age. They need not look beyond
those in their own families who
serve as such positive exemplars.”

+

LAB

Brenda Shapiro (seated) is joined by

sons Benjamin and Matthew, ’84, and
Benjamin’s wife, Dawn.

INVESTING IN

THE POWER OF LAB

Steven N. Kaplan, Christopher J. McGowan, Peri Altan, Andrew G. Neal, ’78

Peri Altan::::::::::::::::::::::::::::::::::::::::::::::
Peri Altan will be finishing
her second year as the
Development Committee chair
coupled with the “minor”
duty of Parents’ Association
president, all while serving on
the Board and the Campaign
Steering Committee. But, like
Andy Neal, her “official” roles
encompass only a small part
of the universe of activity in
which she is engaged. She
seems to be everywhere,
doing everything, and bringing
to these tasks a healthy dose
of critical thinking, levelheadedness, and candor.
Asked why she cares so much
for Lab, and why she spends
so much of her free time
devoting it to her children’s
school, Ms. Altan’s answer is
both simple and moving: she
thinks Lab is an important

institution, one that is rare
in Chicago, and indeed in
the nation. And yet, when
asked for her thoughts on
her involvement, in true
style she deflects onto the
other parents around her:
“I am awed and humbled
by how much volunteers at
Lab accomplish to make the
school a vibrant environment
for our kids and a welcoming
one for parents. Even when the
call goes out for help with less
appealing tasks (like working
the cotton candy machine,
or asking other parents to
give money for a classroom
ad), someone always steps
forward. Lab’s is a generous
culture that makes working
on the Schools’ behalf a
pleasure. Plus, I’ve met
so many wonderful people
through the work I’ve done.”

			Mr. Neal claims that
given his long-standing ROLe in
development efforts people now
recognize him—and run away
when they see him coming.
Steven N. Kaplan:::::::::::::::::::::::::::::::::::
Steve Kaplan’s involvement
in Alumni Relations and
Development at Lab started
when that concept was
still nascent, shortly after
Director Magill’s arrival
more than eight years
ago. As Lab began to put
in place a real “culture of
giving,” Mr. Kaplan intrepidly
stepped forward to assume
the first chairmanship of
Lab’s fledgling Development
Committee. Back then, he
remembers, “Participation
was low, especially in relation
to our peer schools.” Ever
the economist (he teaches at
UChicago’s Booth School of
Business), Mr. Kaplan notes,
“This limited some of the
things Lab could do, which I
thought was unfortunate given
Lab’s great quality. We have a

great product. We began to try
to improve, hiring a director of
development and organizing
parents. We were persistent.”
That early persistence paid
off: “Since then, with Dave’s
leadership, with subsequent
chairs Stuart Lucas and Peri
Altan, and with Lab+ chairs
Andy Neal, John Rogers, and
Penny Pritzker, we have made
terrific progress. Our giving
has increased substantially.
Our participation is up. And
we are in the middle of a
terrifically successful Lab+
Campaign.” Mr. Kaplan, who
is still a member of the Board
and involved with campaign
efforts, can undoubtedly look
back on those early years and
take pride in his handiwork.

Andrew G. Neal, ’78::::::::::::::::::::::::::::::
“Andy Neal fatigue,” is a
concern voiced only by Mr.
Neal himself. He claims that
given his long-standing role in
Development efforts people
now recognize him—and
run away when they see him
coming. He’s correct in his
assumption that people know
him: Mr. Neal is a U-High
alum and the father of five
Labbies, and he serves as
Lab+ Campaign co-chair and
Campaign Steering Committee
chair, as well as sitting on
the Board, Development
Committee, and Alumni
Leadership Committee. Where
he’s wrong is assuming that
people avoid him. In fact, he
walks these halls often and
parents and teachers routinely
want to bend his ear.
Although he’s graciously
refused Mr. Magill’s offer of
a permanent home on Judd’s
fourth floor, the Alumni
Relations and Development
conference room is often

referred to as “Andy’s office,”
where Mr. Neal can be
found most mornings after
drop-off writing thank you
notes, making calls, helping
develop long-term fundraising
strategies, and finding a way
to insert some levity into his
“co-workers’” days.
But the reason he continues
to dedicate countless hours
to sometimes stressful work
is serious: “Part of Lab’s
success was attributable to
the generosity of a handful
of donors who made possible
the construction of Blaine
and Belfield Halls at the turn
of the century. Through the
Lab+ Campaign, members of
our community have a similar
opportunity to help provide
Lab with the kind of first-rate,
carefully designed facilities
that it needs to serve future
generations of students.”
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AT THE HELM

LEN SIEGAL, ’66, BRINGS TOGETHER TWO PASSIONS: STEEL AND SAILING

::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::					
:::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::
by BROOKE O’NEILL, AM’04
:::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::
If you’ve taken I-55 South from downtown Chicago
out to Midway Airport, you’ve passed by Siegal Steel
Company. Located at 47th and Kedzie on the city’s
southwest side, it’s a sprawling 3.5-acre warehouse
with 40-some employees.>>>
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To create lawnmower blades, for example,
they take one of the orange cranes and load a
steel roll into an 80-foot-long machine called
a slitter. When the device is turned on, the
coil unwinds through a series of knives that
slice the raw steel into narrower rolls fit to the
customer’s need.
		

NERVES OF STEEL

ON THE FLOOR

If you’ve taken I-55 South from downtown
Chicago out to Midway Airport, you’ve passed
by Siegal Steel Company. Located at 47th
and Kedzie on the city’s southwest side, it’s a
sprawling 3.5-acre warehouse with 40-some
employees. Yellow rails divide the concrete
floor, and towering orange cranes help workers
in white hard hats shape, stamp, and condition
raw steel into an array of industrial goods.
A family-owned business started in the
1940s and headed today by president and
CEO Len Siegal, ’66, Siegal Steel is a rarity
among the large conglomerates that dominate
the industry. The company produces materials
that range from combine blades to automotive
parts to window hardware.
“Any company making a product that is
unsexy and made out of metal, that’s where
we’re shipping to,” says Mr. Siegal. “Nothing
exotic about it.”
Easy for him to say. The process starts with
enormous rolls of raw steel that arrive from
mills in Michigan and northwest Indiana.
A single coil might weigh around 40,000
pounds, the equivalent of seven or eight cars.
Workers then use state-of-the-art machinery to
fashion the desired end product.

Of course, they didn’t always have huge
machinery. When Siegal Steel started, it was
just one guy: Albert Siegal, Len’s father.
“My dad had gotten fired and he didn’t
know what to do,” recounts the younger
Mr. Siegal. The elder Mr. Siegal had been
working for his cousin, helping to design
and manufacture motor scooters. One of his
responsibilities was purchasing metal for the
mopeds.
After he lost his job, he took a civil service
exam and hoped to land a post office position
that might pay around $30 a week. While
searching, he ran into a
metal supplier he knew
from his time at his
cousin’s bike company.
“You were always fair,”
the man told him. “We’ll
back you to go into
business.” The newfound
partner pledged $200 to
the venture.
Albert cobbled
together $200 of his
own, and his attorney
pitched in another $200.
He used the funds for
an office in downtown
Chicago, then got busy
selling. He tracked down
excess steel, sent out 100
telegrams to potential
buyers, and brokered
deals to make a few
thousand dollars—all in
a single afternoon.
“The lights went on,” says his son. “He
was struggling, and he realized, ‘Oh my God. I
can do this.’” Albert eventually bought out his
partners and took full control of the company.
During WWII, he shut down operations
to join the military. Because he had knowledge
of steel, then considered a “strategic material,”
the Army named him a colonel and kept him
stateside to help build tanks.
After the war, Siegal Steel Company
reopened its doors and has been operating
ever since.

HIT THE ROAD

As a kid, Mr. Siegal always imagined being
part of the family business. By high school
he was spending his summers working the
factory floor, pulling steel bars out of stock,
and manning the shipping department. After
college, he worked at the company part-time
while taking MBA courses at Northwestern
University. When his father passed away in
1983, Mr. Siegal officially took over the reins.
But his path wasn’t quite as direct as it
sounds.
By the time he joined the Laboratory
Schools in eighth grade, Mr. Siegal had started
to wonder if he might want to do something
outside of steel. He’d fallen in love with social
studies. (“The school was heavy on math

SAILING ISN’T JUST A HOBBY; IT’S A
PASSION THAT CARRIES OVER INTO BUSINESS.

		

FOR MR. SIEGAL,

It wasn’t until Mr. Siegal ran out of
money that he headed home. (The entire trip,
including airfare, cost only $2,500.)
“I got to see a lot of fantasy things,” he
recalls. “I suspect I learned more traveling in
those places than I ever did in college.”
Meanwhile, back in the United States,
his father was anxious to have him home.
“Remember,” says the younger Siegal, “these
were [the] days before cell phones and e-mail.”
Transatlantic calls took hours to coordinate
and mail was iffy from Katmandu. Albert
didn’t hear from Len much. “It probably scared
the heck out of him,” says Mr. Siegal, himself a
father of two girls.

SET SAIL
and science,” he recalls with a laugh. “And I
wasn’t.”) That interest led him to a bachelor’s
degree in international studies from Bradley
University.
After graduating, he juggled work with
graduate courses. In his free time, he played
keyboard with “some broken-down rock-androll bands,” performing at venues on Rush
Street and at private parties.
Then, in 1972, he disappeared. In a fit of
carpe diem, Mr. Siegal and a longtime friend
bought one-way tickets to Europe. For eight
months, they backpacked through Turkey,
Iran, Afghanistan, India, Nepal, Burma,
Thailand, and Malaysia. They ended up in
Singapore—all overland.

By the time they returned stateside, Mr. Siegal
and his buddy were already planning their
next adventure. This time it would have to be
something even more daring.
“We decided to sail around the world,”
Mr. Siegal recounts. “Only we didn’t know
how to sail and neither one of us had a boat.”
And thus began his foray into sailing.
He rejoined the steel company, signed up for
sailing lessons, and spent his off hours on Lake
Michigan. “I figured I would learn to race,” he
says. “That’s how I would force myself to be
out in all sorts of weather.”
It was a steep learning curve. “I was so
bad nobody wanted me on their team,” he
confesses. “So, I bought a boat and I signed up
for my own races.”

“It probably took me four or five years
before I knew what I was doing. It’s the hardest
sport I’ve ever tried,” says Mr. Siegal, who is
also a runner, skier, and cyclist. “Here’s this
big solid object and you have to figure out
where the wind is, where your competitors are,
how to make the boat go fast. You’re always
thinking the whole time,” he explains. “And it’s
physically tough.”
In his first 12 years of sailing, Mr. Siegal
competed in roughly 600 races, about 50 each
summer. (He’s yet to sail around the world.)
Practice paid off. In 2010 he and his
team won their division of the historic Race
to Mackinac. Started more than 100 years
ago, the competition kicks off in Chicago and
draws upwards of 350 boats annually. Crews
of six or seven people take turns manning the
boat so that they can sail nonstop.
“You’re out there day and night, whether
it’s storming, there’s no wind, there are
mosquitoes, you name it,” says Mr. Siegal,
whose 35-foot boat won with a time of 52
hours.
So what’s the trick? “A distance race like
the Mac is at least 50 percent luck,” says Mr.
Siegal. Picking the right route is key. Will you
sail up the Michigan or the Wisconsin shore?
“If you guess right,” he says, “you’re a really
smart person and everyone knew it all along.
If you guess wrong, you have a couple of beers
and go home.”

TEAM UP

For Mr. Siegal, sailing isn’t just a hobby; it’s a
passion that carries over into business. “There
are so many commonalities,” he says. “There’s
critical thinking. There’s teamwork. You have
to create a sense that your team is unique, that
you’re competitive. That you’re going to win.”
At Siegal Steel Company, that means
giving customers the best possible product—
and looking out for the employees. “There are
a lot of people who depend on our success,”
Mr. Siegal says.
It’s an attitude that’s kept his company
growing steadily, even as other independent
steel-service centers get gobbled up or go out
of business. Like any manufacturing business,
they’ve had their rough patches, but Mr. Siegal
says, “we’ve always managed to pop back up.”
Not that he takes any credit for it. “There
are a lot of terrific people at the company who
have worked really hard,” he says. “I would just
say I’m a very fortunate guy.”
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At the alumni event, Ms. LeBourgeois
talked about her roots as an artist:

Last November, Lab alumni gathered at
the Packer Schopf Gallery to celebrate
the work of artist Louise LeBourgeois, ’81.
Ms. LeBourgeois didn’t think of herself
as an artist while at U-High, but she went
on to get her BFA at the School of the
Art Institute of Chicago and her MFA
at Northwestern. She’s been making
art ever since and teaches at Columbia
College. Her work has been featured in
shows in locations as varied as Montana,
the Netherlands, Italy, San Francisco,
New York City, and, soon, Tokyo.
You can learn more about her work at
www.louiselebourgeois.com.

Clothesline #411, Oil on Panel, 16” x 20”, 2009

Towards #433, Oil on Panel, 20” x 24”, 2010

When I see my paintings on these walls, I
see many facets of my life. I see my husband,
Steve Carrelli. We met at Northwestern and
have been creative partners and each other’s
inspiration ever since. I see my parents’ love of
the visual world. I see my New Orleans’ roots,
a rich culture in which all the arts are treasured.
I see my childhood in South Carolina and
the hours I spent exploring the woods in our
neighborhood and the Blue Ridge Mountains.
I see my visceral shock of leaving those
beloved woods at age 14, and my stubborn
insistence on imagining Chicago as the psychic
space of open landscape that I missed so much
when we moved to Hyde Park.
I also see my experience at Lab in these
paintings.
I entered Lab my sophomore year.
Immediately, I could tell I was in a different
world. At Lab, I encountered an energy among
my classmates that was completely new to me.
I started to get the idea that I could do and

				 “AT LAB, I ENCOUNTERED AN ENERGY AMONG
MY CLASSMATES THAT WAS
			 COMPLETELY NEW TO ME.”
I also see my long history as a swimmer in
these paintings. When I arrived at Lab I was
shy but a good swimmer, and the swim team
gave me an immediate sense of belonging. I got
an incredible joy from the camaraderie of
my teammates and from [Larry McFarlane’s]
warmth, humor, and good coaching.
Water was the medium in which I learned
to push my abilities to the utmost. Swimming
was one of the seeds of my artistic interest.
During all those repetitive laps, I remember
fixating on how water distorts and refracts,
how it creates fluid light dancing on the
bottom of the pool.
If my childhood in the Piedmont of
South Carolina taught me to love the natural
world, my Lab education taught me to dive

diving deep
be whatever I chose. For me, as a teenage girl
in the 1970s, I cannot overemphasize how
significant that was.
By the time I graduated, I knew I had the
traction to accomplish whatever I wanted to
do. But as a senior, I wasn’t sure what that was.
I had thoughts of becoming a psychologist or
an architect or a swim coach. I had no idea
that I would become an artist.
My choice of May Project was purely
intuitive, a perfect example of how your
internal wisdom leads you where you need to
go—I worked at the Renaissance Society, the
University’s contemporary art gallery. The artist
showing in 1981 was Louise Bourgeois, the
visionary sculptor. The hours I spent with her
psychologically-infused sculpture seeped deep
into my consciousness. I think because we have
practically identical names, I internalized her
creativity and work ethic as something possible
for me, too.

deep. I didn’t do much visual art at Lab. But
our English teachers taught us to find layers of
meaning and to be alert for the story lurking
underneath the plot. I learned to take an idea,
to experiment with phrasing to find its most
creative expression. Shaping a thought with
words easily translates into doing the same
thing with color and form in my paintings.
Considering text and subtext helped me
understand layers of meaning in my paintings.
For a long time, I thought of my fascination
with Lake Michigan as representative of my
own yearning for open space. It is that, to be
sure. But I’ve come to understand that it is also
much larger.
After all these years of representing the
horizon line in paint, I see it as a playful
paradox inherent to life on this big round
planet, and something that we all long for. The
visible yet non-existent line that describes a
curve is also the fictive space that, as far as we
can see, reveals there is yet more to come.

Water #428, Oil on Panel, 30” x 30”, 2010
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Last year, Charles Branham’s American History
classes re-fought the battle of Gettysburg. Not
the whole three-day ordeal—students had
just 45 minutes, minus walking time to the
Midway. But with students commanding the
action, North and South met on the frozen
fields south of 59th Street. Instead of muskets,
they attacked with snowballs.
Staging a battle in the snow provided
a moment of fun for juniors, who were
exhausted from mid-year exams. But Mr.
Branham, of course, had a deeper purpose.
He wanted the students, who had to organize
the battle themselves, to appreciate military
strategy and the layout of troops. More than
that, he hoped they would see the role chance
plays in history—how a commander’s small

mistake, such as over-stretching a supply line,
could profoundly affect the outcome.
“Basically you need a balance between
an emphasis on theory and grand discourse
and an emphasis on accident, chance, and
personality—all the things historians often
forget,” Mr. Branham said. (He couldn’t do it
this year—no snow on that particular day.)

WAR STORIES

U-HIGH HISTORY TEACHERS BRING
THE PAST, AND DEWEY, TO LIFE

BY RICHARD MERTENS

::::::::::::::::::::::::::::::::::::::
John Dewey might have approved.
Scholars still debate what history meant to
Dewey, the American pragmatist who started
the Laboratory Schools in 1896. Dewey cared
less for the past than for the present, and
most of all for the development of American
democracy. But education was central to his
concerns, and so especially was the teaching of
history. For Dewey, history education should
not just ply students with names, dates, and
events; it should teach them to think, reason,
and deliberate—to discover for themselves
the meaning of the past and its relation to the
present. This was the “spirit of inquiry” that
Dewey so much prized in education. But he
also believed that education should build upon
the students’ own interests and experience,
and that history, along with geography, was
uniquely suited for this.
“Geography and history are the two
great school resources for bringing about the
enlargement of the significance of personal
experience,” Dewey wrote. “Their chief
educational value is that they provide the most
direct and interesting roads out into the larger
world of meanings.”

WORLDS OF MEANING

History teachers at U-High teach in the
spirit of Dewey by using strategies that both
promote inquiry and lead students into a larger
world of knowledge. Their classes emphasize
historical inquiry as both an individual and
communal endeavor. Sometimes this involves
technologies Dewey could hardly have
imagined. “LabNet,” the school’s internal
Internet system, allows students and teachers

::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::

to share readings, blogs, drafts of essays,
primary documents, and other class materials,
freeing them from the tyranny of the textbook.
Computers also give students access to the
vast historical resources of the University of
Chicago’s Regenstein Library and the world of
digital archives beyond.
It also involves everyday classroom
practice. Occasionally, Mr. Branham even
holds Oxford-style debates on historical
questions. “Resolved: The US should have
entered World War I” was a topic students
debated in American History class this
past winter. “Resolved: American women
have suffered from racism more than men”
was another. These debates are more than
extended discussions. Students prepare written
evidence, complete with charts, graphs, and
footnotes, which they hand out to classmates
beforehand. After the debate, students vote to
decide whether pro or con has made the better
argument.
But, whenever possible, teachers take
advantage of the world outside the classroom.
The history department takes students to talks
sponsored by the Chicago Council on Global
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Affairs. And current events can be a welcome
intrusion. This past winter in Wisconsin
offered plenty of opportunity in Paul Horton’s
American History classes to discuss labor
issues in light of Progressive Era and New
Deal reforms. Andrea Martonffy’s AT Modern
European History class was discussing Europe’s
1848 revolutions when governments in Tunisia
and Egypt were falling. The day Egypt’s Hosni
Mubarak resigned, Ms. Martonffy’s class
watched the news on television. These events
suggested an end-of-quarter exam question
for all the students taking Modern European
History: “What comparisons can you make
between the revolutionary period 1819–1848
in Europe and the current tumult in the
Middle East?”
For Dewey, it was an axiom that history
look forward. “The past just as past is no
longer our affair,” he wrote. “If it were wholly

			

A LOT OF EFFORT GOES INTO THE THEATER OF HISTORY. THESE ARE

SERIOUS EXERCISES THAT NOT ONLY ENGAGE STUDENTS AND ENCOURAGE THEIR 		

FORCE STUDENTS TO GET INTO THE 			
						
HEADS OF HISTORY’S PROTAGONISTS.
		

CREATIVITY...THEY

gone and done with, there would be only one
reasonable attitude toward it. Let the dead
bury the dead. But knowledge of the past
is the key to understanding the present. An
intelligent study of the discovery, exploration,
colonization of America, of the pioneer
movement westward, of immigration, etc.,
should be a study of the United States as it is
today: of the county we now live in.”
There’s a risk in hewing too closely to
the notion that past is merely prelude to
present. In some ways the past is past. It’s
the teacher’s job, Ms. Martonffy says, to help
students make sophisticated comparisons
between past and present that acknowledge
differences as well as likenesses. “It’s nothing
revolutionary,” she says. “It brings to life the
fact that things are a lot more complicated
than they look. What are the underlying
factors? We don’t try to impose patterns.”

CLASSROOM DEMOCRACY

Democracy was one of the great themes in
Dewey’s thinking—and in American history
classes. But for Dewey, democracy was more
than just a subject of study; he believed that
the classroom should be a training ground
for it. In some of the seminars that Mr.
Horton organizes, students discuss history
with scant interference from their teacher.
They prepare papers ahead of time and
propose questions for discussion. Everyone is

expected to take part: it’s a rule that everyone
must speak once before anyone may speak
twice. Students grow accustomed to this
classroom democracy—and become more
comfortable participating.
Of course, few of the strategies for
teaching history at Lab are unique to the
Schools. It’s a measure of the influence of
Dewey’s ideas that they have become widely
accepted simply as good teaching. But at Lab
they’ve become second nature.
“The teaching of history is not pedantic,”
says Mr. Horton. “It’s not us standing up there
lecturing, and kids doing multiple-choice tests,
fill-in-the-blank tests. It’s about getting the kids
to think about the construction of history. And
a big component of that is critically examining
different kinds of documents and generating
a discussion about what is true and what isn’t.
How can we discern the social, economic,
and political forces that shaped individual
points of view and documents? That’s what I
think Dewey was all about. I think that’s what
pragmatism was geared toward. It’s all about
students talking through different perspectives
and learning how to listen to one another in a
very respectful way.”

HISTORY AS THEATRE

A lot of effort at U-High goes into the theater
of history—like Gettysburg in the snow. These
are serious exercises that not only engage
students and encourage their creativity; they

also teach the crucial skill of seeing historical
events from multiple perspectives. They force
students to get into the heads of history’s
protagonists. “We use a lot of simulations,”
says Ms. Martonffy. Last spring, all sections
of advanced Modern European History
held “salons.” In one, amid a flurry of “Mon
Dieu!”s, students debated Enlightenment
philosophy and values, invoking Locke,
Newton, and Voltaire.
Maybe a better example in American
history is Mr. Branham’s annual staging of
the Constitutional Convention. Students first
write papers arguing for the inclusion of a
particular historical figure. There are always
three or four students yearning to be James
Madison. But sometimes students champion
the less well-known, such as George Mason,
an Anti-Federalist who refused to sign the
Constitution. Last year, a student argued
successfully to represent the French political
thinker Charles-Louis de Secondat, baron de
La Brède et de Montesquieu. At the time of
the Convention in 1787, Montesquieu’s ideas
were very much alive—the founders quoted his
Spirit of the Laws more than any book except
the Bible—but the man himself had been dead
32 years. So the student who played him spoke
while lying on his back. In French.
“It was brilliant,” says Mr. Branham.
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INREMEMBRANCE
..................................

..................................

Edith McKinstry Trees, ’34, died

Milton Q. Ellenby, ’40, SB’43,
passed away in September. He is
survived by his sons Alan, Martin,
and Miles, and seven grandchildren.

1930s

September 22, 2010, at 93. Edith
lived in Lost Tree Village, North
Palm Beach, FL, for over 40 years.
She was a housewife and mother.
Her interests included tennis, golf,
cooking, music, and painting. She
was predeceased by her husband, her
daughter, and her brothers Frederick
H. McKinstry, ’35, and William
McKinstry, ’32. She is survived by
three children, six grandchildren,
and six great-grandchildren.
Mary Norrington Irwin, ’39, died
on March 15 in Brunswick, ME,
after a long illness. She was an
award-winning artist who taught
at the Toledo Museum of Art and
Bowling Green State University.
A lifelong lover of art, nature, and
children, Ms. Irwin lived the last
24 years of her life on the coast of
Maine. Born in Ontario, Ms. Irwin
moved to Chicago as a child and
was naturalized as a US citizen after
World War II. She attended Lab
with siblings Robert Irwin, ’37 (also
deceased), Ruth Irwin Wilson, ’41,
Joan Irwin Walker, ’45, and Susan
Irwin Smith, ’49. Her post-college
studies continued at UChicago,
the Art Institute, and CarnegieMellon, and she received her MA
at the age of 60. Ms. Irwin’s works
have been exhibited at the Toledo
Museum of Art, and at galleries, and
juried exhibitions, and are among
the collections at MIT and the US
Court of Appeals.

Ms. Irwin was pre-deceased by two
children and is survived by three
children and seven grandchildren.

1940s

Louis W. Levit, ’40, SB’43, JD’46,

passed away on January 2, 2011.
He was predeceased by his sister,
Grace Levit, and wife, Ellen Levit.
He leaves behind his two sons and
three grandsons. He practiced law in
Chicago for 63 years.

..................................

1960s

Ronald P. Block, ’65, passed away

on January 17, 2011. He is survived
by his wife, Melinda, five children,
and brother Robert Block, ’63.
He was a veteran of the Illinois
National Guard and a graduate of
the University of Illinois and UICDental School. He owned Block
Dental in Winfield, IN, and another
location in Chicago. He was an
accomplished pianist, involved in his
church and scouting programs, loved
and cherished his family, and felt his
greatest legacy was his children.
Rebecca Hatch, ’67, passed away on

January 30, 2011.

Marcia S. Rothschild, ’60,
passed away in September. She is
survived by her brother, Donald
S. Rothschild, ’66, sister, Patricia
Rothschild Newmann, four children,
and five grandchildren.

..................................

1970s

Melody Martin Savage, ’73, passed

away in February after a battle with
cancer. A highly involved alumna,
Melody served as president of the
U-High Alumni Association during
the 1990s, and as Class Agent
for 1973, and frequently attended
alumni events in Chicago. She
is survived by her husband,
Duane Savage, ’73, and son
Zachary Savage, ’06.
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With Mayoral election
over, U-Highers dissect
the battle with wry eye
Duncan Weinstein
Midway reporter

A

s Rahm Emanuel makes the
transition from candidate to
mayor, U-Highers see difficult, but
solvable, problems ahead.
After winning the February 22
election with 55 percent of the vote,
Emanuel will take office May 16,
replacing Mayor Richard M. Daley,
Chicago’s longest serving mayor.
After 21 years of
Daley control, things
will change and UHighers explain why.
“I don’t think
Emanuel will be able
to command the city
like Daley,” Senior Joel
Sachnoff said. “He’ll
get more respect if he wins more
terms but it will take a while. Even
Daley wasn’t Daley his first term.
Though I do think the machine will
fall apart a little bit and the old ways
will die some.
“Though, I don’t think the election shows the city desperate for
change. If Daley had
been running again
and Rahm had beat
him that would be a
different story. But
the willingness to
elect someone who,
residency issue aside,
hasn’t been in the city
for awhile shows the city is ready to
bring in someone who is more of an
outsider because he can get things
done.”
Competence will make Emanuel’s popularity, according to Senior
Marissa Guiang.
“There are a lot of issues in
the city but what people are looking
for in a mayor most is efficiency,”
Marissa said. “Someone who’s trying
to be successful getting things done
has to do things in a
timely manner. People
need things taken care
of now and if things
get delayed, either by
Emanuel or the City
Council, people will
have a bad opinion of
him.
“People look for
politicians they can relate to. There
was an ad attacking Rahm’s upbringing for not having the same struggles
as lower or middle class Chicagoans.

He’ll have to put that in
perspective and solve their
problems so people can
relate to him.”
Emanuel has the
experience necessary to run
America’s third largest city,
according to Sophomore
Ramona Chatman-Morris.
“There’s no doubt
in my mind Emanuel will
be able to run the city. If he
could run the train wreck
that is Washington, he
can steer Chicago. He has
national sway and can bring
federal amenities to the
city.”
U-High faculty also see
issues that need to be addressed, for Physics Teacher
David Derbes, money matters are chief concern.
“I’m not sure anyone
can run the city really,”
Mr. Derbes said. “We’re in
serious financial trouble,
bothIllinois and Chicago.
Any mayor needs money.
“He’s got to find a way to
pay the bills and I think he needs to
raise taxes. I know that’s not a popular idea but the city needs revenue.
I’d like it if the tax wasn’t regressive,
so not a flat sales tax and I’d like it to
hit wealthier people harder. Maybe a
value added tax.
“In Chicago as well as lot of other
municipalities, public employees
traded lower wages for benefits down the road. Municipalities
agreed, thinking they’d have more
money in 20 years, but now we
have even less money. I don’t think
Chicago will renege its promises like
some cities have, but we may have to
float bonds or raise taxes to meet our
contractual commitments.”
Believing prosperity will
lead to higher revenues, English
Teacher Collin Rennert-May believes
Emanuel must grow business.
“I lIke Emanuel’s idea about
creating a technology campus where
university researchers can collaborate
with small businesses. Universities
in places like Silicon Valley are really
driving innovation and spurring
new businesses. When there are
businesses growing, I think it makes
more people want to come here. But
Emanuel does need to watch his tax
policy. He can’t snuff out businesses.
He needs to concentrate on the long

term goals and prevent mistakes in
the short term.
Education in general must
improve, Mr.Rennert-May said.
“All candidates talk about improving public school performance.
Emanuel’s idea about implanting
something like Race to the Top here
was a concrete idea to create change.
It’s specific and can be accomplished,
not a pie in the sky idea. Race to the
Top has been innovative nationally
and I’m curious to see what impact it
can have at a local level.
“I think Emanuel has been
pretty guarded to this point. I’m a
hopeful person so I have hope. In
terms of how successful he’ll be on a
new stage, what Daley programs will
survive, how he’ll make his mark
on the city and how long he’ll have
to do that, I don’t know yet, but I’m
eager to find out.”
U-Highers also take away lessons
from the election itself. Despite being
the “consensus” black candidate,
Carol Moseley Braun did not win a
single black ward.
“I guess the black candidates
got together and thought they had
to unite,” Mr. Derbes said. “They
thought Carol was the strongest, personally, I think Danny Davis would
have been a better pick. I mean I get
why they did it but it’s frustrating.
I’m really happy the election wasn’t
decided along racial lines. People

should vote on politics, policy and
who would make the best mayor.”
Joel attrIbutes Moseley
Braun’s lack of success to more than
just race.
“To be frank, I think Carol is
an idiot,” Joel said. “She harped on
her small business expertise but it
seemed like she was bs-ing her way
through. She’s had past issues, like
a money laundering case when she
was Ambassador to New Zealand
that there wasn’t enough evidence
to prove. But $250,000 was missing
from the budget and her house got
renovated at the same time.”
Over the course of the campaign,
Emanuel raised more cash than all
the other candidates combined, leading to a lot more publicity.
“Information on the candidates was really hard to find,” Joel
said. “I think the newspapers did a
bad job informing the public. I think
a big part of the reason Emanuel won
so easily was because he had the
name recognition.”
Mr. Rennert-May sees a different
trend.
“I didn’t know that much about
the candidates and I think a lot of
people didn’t either. I mean I don’t
know as much as I could but there
are parts of city life I don’t have a
stake in. I think a lot of people voted
on a few issues that really mattered
to them.”

:::::: 40 :::::::::::: LABLIFE :::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::: :::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::41 :::::::

Non-Profit
U.S. Postage
PAID
Chicago, IL 60637
Permit No. 1150

 
1362 East 59th Street
Chicago, Illinois 60637

THE ANNUAL FUND

MAKE A DIFFERENCE: MAKE YOUR DONATION
Annual Fund is the bedrock of
BEFORE JUNE 30 The
philanthropy at Lab and an indispensable

resource for the Schools. Unrestricted gifts
to the Annual Fund provide Lab with the most
flexibility in meeting immediate operating
expenses and sustaining critical programs.
They enable the Schools to improve facilities,
recruit talented faculty, stay up to date with
new technologies, provide much-needed
financial aid, and purchase new equipment
and supplies for the library, classrooms,
athletics, and ºthe arts.
Every gift, no matter what the size, is
important.
To make your gift to the Annual Fund

Call:
773-702-0578
Email:
development@ucls.uchicago.edu
Go online:
www.ucls.uchicago.edu/support-lab

:::::::save

the date::::

Early Childhood Campus
Groundbreaking
Saturday, September 17
Join the entire Lab community—
parents, alumni, faculty, staff,
students, and friends—as we
celebrate the groundbreaking for
Earl Shapiro Hall. A full afternoon
of events is in development, so
mark your calendars.
Grandparents/Grandfriends Day
Tuesday, November 22
Grandparents and special
“grandfriends” of students in
grades N–4 are invited for this
special morning of activities.
Details to come.

